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General comments

The following general commendable trends were evident in the submissions that were received:

· In several cases, the students' understanding and meaning-making of the courseware were supported by a mixed-mode delivery that provided face-to-face interaction with tutors and peer learners.  This is a positive move away from conceptualising distance education materials as vehicles for pure "correspondence" learning.

· The students' own lives, backgrounds and prior knowledge were taken into account and in some cases actively involved in the materials.  

· Connections were made between the principles that were taught and the students's actual life and work situations.  Some of the courses required students to carry out work-based tasks, thus offering opportunities to integrate theory and practice, and to critically engage with issues.

· Most of the materials submitted contained a variety of interesting and fun, innovative activities, some of which related to students' lives and some of which offered the opportunity for concrete engagement in the type of work that practitioners of the discipline would do.  Inductive activities were effectively used in some of the submissions.  The materials generally involved a high degree of student engagement.

· Formative assessment and feedback were effectively used to support the learning and to scaffold preparation for the summative assessment in some of the submissions.

· Care was taken to present the materials in an accessible, personalised writing style with layouts and graphic elements that should serve to enhance learning.

· Technologies such as an SMS service were used to support students and, in some cases, to promote interest and engagement.

· In some cases evidence was provided that student feedback on the course was constructively used to improve teaching processes over time.

The following general recommendations may be made to those who entered non-winning submissions: 

· While all the submissions received characterised their teaching paradigm as "constructivist", many of them did not in fact provide evidence of a strong constructivist orientation.  A strong constructivist approach would engage with learners’ prior or everyday knowledge at the start of new units of learning (both at the level of the module as a whole and units within it).  It would use problem-based, inductive methods, develop students' critical engagement with knowledge (rather than presenting knowledge as absolute), and allow students to construct meaning through questioning and reflection and to generate their own solutions to open-ended problems.

· In some submissions, a stronger effort could be made to promote application of the principles taught rather than the reproduction of content knowledge, and to involve contextualised activities that will promote "deep learning", rather than abstract, decontextualised activities.  

· Student reflection could be more effectively integrated with the learning process and used to enhance learning and teaching.  

· In some instances students might have benefited if a clear, focused, overarching aim for the module had been communicated to them and linked to the module outcomes.  The learning process sometimes lost focus where there were numerous disparate outcomes, activities and topics. 

· We would have liked to see outcomes and assessment standards for each activity, so that students knew what level they were expected to achieve.  In some cases assessment seemed to be only of the question-and-answer type.  Assessment rubrics that were used in certain modules tended to limit opportunities for intensive feedback.  Feedback on activities was also lacking in some of the course material.

· One should guard against seeing the use of new technology, as such, as a learning and teaching innovation.  To be effective in the learning and teaching process, technology needs to be applied in a way that will support active learning and critical thinking.  

· Student evaluations could be used, or used more extensively, to improve the teaching process over time.  
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WINNER
Module 4 ― Understanding Language and Literacy Based Barriers in the Classroom of the ACE LSEN programme offered by the Wits School of Education, University of the Witwatersrand.

Recommendation:
It is a pleasure to recommend these materials for the NADEOSA Courseware Award. 

The courseware is particularly deserving of the award because it has been carefully and sensitively designed to meet the specific needs of a particular group of education students. The nature of this student body has clearly been taken into account in the design and development of the module, and students are offered the necessary support and encouragement throughout to help them make the paradigm shift required by the new concepts.

The materials are very creative and innovative in their use of an interactive narrative approach to present content. This approach encourages students to reflect on new concepts as well as on their own beliefs, perceptions and attitudes, to engage actively with the content, and to consider their classroom practice in the light of new insights.

The presentation of material in the module is an imaginative mix of styles and formats, with appropriate illustration, which not only sustains interest but also replicates authentic dialogue between different educational paradigms. This presentation style allows the author to introduce new concepts sensitively and gradually, to anticipate and address students’ reservations or possible sense of threat, and to reinforce and build on the concepts while progressing to new ones. This aspect of the material definitely represents an exciting contribution to the broader community of open and distance learning.

The module addresses students’ own immediate academic needs but is also designed to have an impact on their classroom practice as teachers. The Photo Study and Tracer Study that accompany the submission are evidence of the success of the approach taken.

The assessment methods employed reflect and support the principles of the course design and are woven into the processes of conceptual and cognitive development.  As a result, they directly support the processes of reflection required by the module.

PAGE  
1

