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Section 2: Case Studies

Introduction to the case studies

This section presents five case studies that illustrate how practice on the ground is in line with
the Revised Nadeosa Quality Criteria. The case studies were developed on a voluntary basis and
come from both public and private higher education institutions in South Africa. A similar process
was used with the initial case studies that were developed to illustrate the original criteria. An
invitation was sent out to all Nadeosa executive committee members to submit case studies of
good practice that exemplify one or more of the revised criteria. Five case studies were
submitted from the University of Pretoria (UP), MANCOSA and University of Ghana, University of
the Free State (UFS), University of South Africa (UNISA), and iQ Academy. The MANCOSA case
study was jointly developed with one person from University of Johannesburg and another one
from the University of Ghana. This demonstrates that the Revised Nadeosa Quality Criteria are
applicable in a wide range of higher education contexts.

In each of the five case studies, the authors selected specific quality criteria to illustrate, based on
practice in their institutions. Therefore, the case studies are based on self-reported data. Practices,
as reported by the writers, illustrate the quality criteria well, but the editor has not verified the
information in a triangulated research process. This was not the aim of the project. The purpose of
the case studies is to use accounts of practice to exemplify the criteria, and assist providers in
applying the criteria in their own institutions. It is also noteworthy that not all quality criteria in
the Revised Nadeosa Quality Criteria Toolkit are covered in the five case studies.
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Case Study 1: University of Pretoria

Advanced School Leadership and Management Programme (AdvDip: SLM) at
the University of Pretoria

Authors: Aluko, F. R. (Unit for Distance Education, University of Pretoria)
ORCID: https://orcid.org/0000-0003-0499-042X
Ooko, M. O. (Unit for Distance Education, University of Pretoria)
ORCID: https://orcid.org/0000-0001-7499-3103

Cassim-Lambart, Z. (Unit for Distance Education, University of Pretoria)

Editor's introduction

One of the key ingredients of school success is school leadership. In many countries, including
South Africa, there is no formal training for school principals. Often, teachers who are good in
the classroom are identified and elevated to positions of principalship, without any meaningful
induction. They have to learn the ropes on the job. To support practising and aspiring school
principals to acquire the relevant skills, knowledge, and values needed in leading and managing
schools efficiently, the Department of Basic Education (DBE) developed an Advanced Diploma in
School Leadership and Management (AdvDip: SLM) course. The Centre for Distance Education at
the University of Pretoria is one of the institutions that implement this programme. To ensure
quality in implementing this programme, the university subscribed to the quality criteria set by
the National Association of Distance Education and Open Learning in South Africa (Nadeosa), of
which it is a member. Through this case study, the authors illustrate how identified Nadeosa
quality criteria provide guidance in implementing the AdvDip:SLM programme at the university.

Introduction

This case study focuses on how the Unit for Distance Education (UDE) at the University of
Pretoria (UP) provided support to the first three cohorts of students (2019-2022) enrolled for the
Advanced Diploma in School Leadership and Management (AdvDip: SLM). The aim of the support
was to enhance the quality of teaching and learning, improve students' learning experience, and
move towards authentic hybrid distance education. The support is ongoing for all registered
students for the programme.

The School Leadership and Management Programme

The AdvDip: SLM is a new national initiative in the professional development of practising and
aspirant school principals in South Africa (DBE, 2018, p. 1). This distance education programme,
which is linked to the South African Standard for Principalship (SASP) policy (DBE, 2015), is an
undergraduate qualification that leads to a postgraduate diploma (or a BEdHons if students also
hold a relevant undergraduate degree). The overarching aim of the qualification is “to empower
School Management Teams (SMTs) to develop the skills, knowledge and values needed to lead
and manage schools, as complex learning organisations, effectively and to contribute to
improving the implementation of quality learning and teaching in schools” (DBE, 2018, p. 2).
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In the 21st century, quality learning and teaching cannot be divorced from technology, which is why
scholars advocate for Society 5.0 that encourages human-centred and digitally enhanced education
(Carayannis & Morawska-Jancelewicz, 2022; Yulianto, 2021). The latter can also be linked to the
new minimum requirements stipulated for teacher qualifications that capture the notion of
integrated and applied knowledge. It renews the emphasis not only on what is to be learnt, but
also on how it is to be learnt, especially through technology (Department of Higher Education and
Training [DHET], 2015). Therefore, the AdvDip: SLM programme approach focuses on “facilitating
real transformation in the quality of education in South African mainstream or public schools,
positive transformation that is grounded in the recognition of the challenges of particular contexts
and in the values underpinning the South African Constitution” (DBE, 2018, p. 3).

The AdvDip: SLM programme at the University of Pretoria

A student who qualifies for the AdvDip: SLM programme at the university (UP, 2019) is required
to take an additional ICT module, apart from the compulsory eight modules that are divided into
four 6-month blocks or cycles each. Upon registration, all the learning resources and the Admin
Booklet that contains detailed information about administrative and logistical issues are accessed
by students online on the university's learning management system (LMS). All assignments must
be completed and submitted online, while each module has a dedicated e-library page that
provides access to all resources required to complete learning activities.

In order to support students to succeed, the university has developed extensive academic
support structures. These include the prerequisite clickUP orientation session, online tutorial
support, short academic contact sessions, tutorial letters, assignments, e-library facilities, SMS
messages, and an enquiry call centre service. The three contact sessions are made up of an
orientation programme (which, since the COVID-19 pandemic lockdowns, has been moved
online), the introduction to modules, and the module consolidation that prepares students for
the examination. All the presentations are made available online to assist students with revision
and in case they could not attend the sessions. This all invariably means that students have to be
fully conversant with the use of technology.

Students' context

The three cohorts of students that this case study focused on were from semi-rural areas of the
Limpopo Province. According to Atkinson (2014), South Africa's history has made the
categorisation of the country complicated and still has implications for the present-day
educational setting. These implications have to do with access to electricity, ICT infrastructure,
educational resources, and technological gadgets (Torres & Giddie, 2020).

Due to the demographic distribution of the students, the question addressed in this case study
was, “How did the Unit for Distance Education, University of Pretoria provide support to the first
three cohorts of the Advanced School Leadership and Management Programme (AdvDip: SLM)?”

Quality assurance of programmes at the University of Pretoria
Quality is not only at the heart of all the programmes offered by UP, but also a key organisational
marker (UP, 2011). Before the advent of its distance education programmes, UP took a decision

to pitch all its programmes, irrespective of the mode of delivery, on the same quality level. To
further enhance the quality of its distance education programmes, the university subscribed to
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the quality criteria set by the National Association of Distance Education and Open Learning in
South Africa (Nadeosa), of which the institution is a member.

Relevant Nadeosa Quality Criteria
Quality Criterion 8: Human Resource Strategy

The staff structure as well as the experience, qualifications and job descriptions of staff are
appropriate for the education and training services provided; staff development programmes
equip staff to perform their roles and tasks effectively.

8.2 The institution has sufficiently qualified and experienced staff to carry out key activities such
as programme development, course design and the monitoring of programme delivery.

It is not possible to talk about student support without emphasising the provision of adequate and
experienced staff members. Therefore, the UDE first reviewed its staff base in order to be able to
adequately meet its distance education provision needs. The office of the Instructional Designer
was sub-divided to create room for a second staff member: E-learning Developer and Supporter
(EDS). This was with the intention of separating the tasks of the two and to provide better support
to students via the EDS office. The responsibilities of the EDS include inter alia the following:

® Developing a strategic approach to technology-enhanced learning by providing support to
academic staff and students.

® Building academic staff and student capacity in technology-enabled distance education and
integrating teaching and learning across various platforms.

® Providing support to academics, UDE staff, and distance education students with regard to
technical and basic functional aspects of the Learning Management System.

® Promoting, developing, and evaluating the impact of technology-enabled learning on the
students' learning experience.

® Advising programme development teams on the pedagogic value of new technologies.

® Following through on issues of concern received from students and ensuring that appropriate
measures are taken timeously.

® Monitoring students' inquiries and concerns, and directing those to the responsible
authorities for prompt response and action.

Upon registration (when necessary), students receive the official contact details (including phone
numbers and an email address) of the EDS.

Quality Criterion 11: Quality Assurance

There is an integrated framework at a policy and practice level that informs a clear cycle of
planning, implementing, monitoring, reflection and action to ensure that students' and staff's
needs as well as the needs of other clients are met. The provider is duly registered with DHET and
all its programmes are accredited by the relevant national quality assurance body before they are
rolled out.
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Although Quality Assurance comes almost at the end of Nadeosa's list of quality criteria, we have
embedded this criterion right at the beginning of the programme.

The specific quality element we would like to focus on here is 11.8 Staff, students, and other
clients are involved in the process of quality assurance and quality review.

How the UDE addressed element 11.8

To address this criterion, the Research Office of the UDE developed a technology needs survey to
involve students in the research process, and to ensure the quality of the programme. Although
many ready-made samples are available in the public domain, we discovered that the question
items did not directly measure what the UDE had in mind, due to the peculiar environment
(semi-rural areas) from which the prospective students hailed.

E-readiness survey for students

The e-readiness survey comprises 14 questions made up of closed and open-ended items (text-
entry) that were developed in Qualtrics. The items were further divided into two sections:
biographical information (three question items) and digital experience (11 question items). The
section on students' digital experience entailed questions on the following: their experience with
digital tools and applications; a personal rating of their computer skills; internet connectivity and
speed; emails (regularity of sending and receiving); mode of payment for airtime. Other
questions were related to the functions for which they used their mobile phone, their attendance
of courses on computer use and MS Word, and the functions for which they use their computer.

Administration of the e-readiness survey

Besides having developed the survey, the UDE administered it among students during a visit to
Limpopo to meet with them and their sponsors for the first time. We found the research findings
quite illuminating.

For instance, our research showed that less than 2% of the participants were aged between 31
and 40, while the rest fell in the age group 41 to 60. All the students were serving at the
management level in their career, and a Sector Education and Training Authority (SETA) in the
Limpopo Province had requested the university to train them. This implied that we had to adapt
the programme to suit the students' age group. The findings from our survey assisted the UDE to
identify the kinds of support needed by the students. Although open to improvement, the e-
readiness survey has become a standard form of assessment for incoming distance education
students. Students are also periodically provided with Google forms on which they are asked to
assess the contact sessions they attend.

Involvement of other stakeholders

To involve other stakeholders in ensuring the quality of all distance education programmes, the
UDE has developed relevant evaluation forms for each process. Academic, non-academic, and
part-time staff members (e.g., academic supporters and e-tutors) are periodically provided with
forms to evaluate sessions. Some of the stakeholders are also involved in quality assurance visits
to, for instance, Digital Literacy Campaign sessions.
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The feedback obtained from such forms is studied by the Research Office and followed up with
meetings with the relevant staff members/department. Recommendations, which also involve
the management of the UDE, are readily put into practice.

Quality Criterion 7: Student support

Students are provided with a wide range of support to ensure access and success. The provider
places the student at the centre of its business.

Criterion element 7.3 suggests that, in terms of technological support, students are carefully
oriented to the digital skills they need to fully engage in the learning
process.

The important connection between distance education and technology has led to the term
generations, which indicates the different technologies that have framed the delivery mode.
Since the digital divide remains a big reality in the developing context, distance education
providers have a duty to themselves and to all stakeholders to keep finding innovative ways to
improve on quality provision.

How the UDE addressed element 7.3
Ready access to relevant technology

The first matter that was paramount to the UDE during our discussion with the students' funder
was access to a technological device that the students would need for the course. Without a
laptop, students would embark on a journey of failure, because all distance education
programmes at the UP are web dependent. Therefore, the policy was that students should bring
their own device (BYOD) that the funder would have purchased for them before they started the
programme. We have also tried to maintain this policy with other funders from other provinces.

Introduction of Module 0

UP furthermore developed a non-credit-bearing orientation module tagged Module 0 by the
UDE. The purpose was to introduce new students to the university's learning management
system (LMS). The UDE regards the module as a sandbox for the improvement of digital skills and
readiness for online learning. Based on our findings from the e-readiness survey, the module was
divided into submodules to simplify its content for the students.

Orientation

At the beginning of every cycle for new students, a virtual (or, in some instances, face-to-face)
orientation takes place. Students are orientated to the systems and policies that are in place at
the UDE, and showed how to make use of the LMS, ClickUP. This is a compulsory session for
students as critical information is shared regarding their studies. Their orientation to the LMS is
particularly important, as it is the main form of communication, accessing information, and
submitting assignments at the university - especially for distance learning students.
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Regarding technology use,

7.17. Students are provided with technical support to deal with educational technology hardware
and software, and the delivery systems that are required in a programme

How the UDE addressed element 7.17

As mentioned previously, many of the students studying via distance learning are technologically
challenged in the sense that they have limited knowledge on how to use a computer. To further
support students in the use of technology, the UDE liaised with a local NGO (Siyafunda
Community Technology Centre NPC [Siyafunda CTC]) to train students. The UDE developed a
training manual that covers the following topics: the various parts of a computer; basic use of a
computer; Microsoft Word; PowerPoint; internet usage; Google suite (i.e., accessing emails and
setting up a virtual meeting). The NGO has a cohort of experienced facilitators who are further
guided to focus on students' needs at the university.

Criterion element 7.6: Facilitators are selected and trained for their role in mediating learning.
How the UDE addressed element 7.6

Facilitators for each module are carefully selected by the module coordinators of each module.
An induction and orientation meeting is held with the relevant facilitators to orientate them on
how to use the LMS. Various approaches are also demonstrated which they can use to support
students during their studies. In addition to the orientation and induction that takes place, short
tutorial or training sessions are held - depending on the upcoming tasks to be completed.
Examples of these sessions include how to create a rubric for online marking, and how to mark
online. Each module coordinator has at least one Academic Supporter to assist them with their
tasks because the coordinators are responsible for the same contact modules.

Criterion element 7.10: Student support is integrated into course design rather than being
an add-on extra.

Many of the students studying via distance education are middle aged. As a result, some of them
experience difficulty making use of technology and navigating their way around the LMS.

In an effort to improve and simplify the user experience, a ClickUP template was developed. This
template is used across 90% of modules that students are required to complete. It focuses on the
important elements or features that the academic support team and students will use to ensure
success in their studies. The academic support team may make changes to the template by
adding one or more features that they consider important and relevant to their module. The
reason for the development of the ClickUP template was to simplify and unify all modules to be
completed by students during their studies. For example, if a student accesses Module 1 and
Module 2, the navigation pane will look identical; however, the content will differ according to
the specific module. Students are orientated in the use of this template during their orientation
and support sessions.
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In summary, the support strategies that are in place for using the LMS are as follows:

Type of support

Description

Orientation

Students are given a demonstration on how to use the
university portal as well as the Learning Management System.

ClickUP catch-up sessions

The catch-up sessions occur on a monthly basis and
demonstrate the most important features that students
will use on ClickUP.

Information sheet

The information sheet shows detailed steps on how to use the
important functionalities on ClickUP. The information sheet
works hand-in-hand with the ClickUP catch-up sessions.

Short video tutorial

A short video demonstrates how to complete a specific task
on ClickUP.

How-2-guide

A step-by-step visual guide demonstrates how to complete
a specific task on ClickUP.

Email support

Support is offered to students via email. Students are guided
step by step (with visuals if required) to complete a task if
they appear to be struggling.

Virtual support

If a student appears to be struggling with a specific task that
cannot be resolved via email, a virtual call is set up and

the student is guided through the process to successfully
complete the task at hand.

ClickUP helpline

A helpline number is available to students to call if they
require assistance with anything regarding the LMS.

Orientation module

The orientation module is currently being developed.

The intention behind this mode of support is to make all the
support content easily accessible to students, all in one place.
The orientation module will include the guides, videos,
information sheet, as well as recordings of the orientation
and catch-up sessions. These can be accessed by students

at any time.
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Lastly, to proactively meet the challenges that may crop up in the programme, the UDE has set
up an external stakeholders' committee for each province to monitor the quality of the support.
The committees, each tagged the Provincial Quality Assurance Committee (PQAC), are made up
of key UDE staff members and representatives of the Department of Basic Education and
Training (DBET) and the Education, Training and Development Practices Sector Education and
Training Authority (ETDP-SETA), the students' sponsor. During the PQAC meetings, which are held
twice a year, key reports are presented, followed by a discussion on the way forward. Our
experience has shown that feedback from the PQAC meetings has enhanced the quality of the
programme, since challenges are timeously envisaged, while others are dealt with as they arise.

Conclusion

This case study focused on how the UDE at UP is providing support to cohorts of the Advanced
Diploma in School Leadership and Management (AdvDip: SLM) students in rural areas of the
country. In retrospect, the provided support has been quite a journey. The UDE has had to learn
many lessons from its past programmes, especially due to the COVID-19 pandemic, which forced
all its programmes to move online. There is still much room for improvement. We have had to
adapt our strategies or adopt new ones as we made the unending journey of ensuring that we
provide quality support to our students.

Although this might be due to the sponsored nature of the programme, current trends in the
performance and throughput rates of our students have shown better percentages, which we are
busy studying. Although the contexts of students in other distance education programmes (e.g.,
the BEd Hons) are mixed, we have started extending to them the applicable quality assurance
process described in this case study. The trends that are emerging appear to be similar to what
we had found at the time of our writing. The case study demonstrates how the Revised Nadeosa
Quality Criteria have guided UP to improve the quality of provision of the Advanced Diploma in
School Leadership and Management.
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Case Study 2: MANCOSA

Promoting Quality Assurance in Higher Education Institutions of Learning in a
Post COVID-19 Era: Lessons from a Private and Public Institution

Authors: Debapriyo Nag, Academic - MANCOSA, Durban
Anuoluwapo Durokifa, PhD - University of Johannesburg

Linda Tsevi, PhD, Senior Lecturer - University of Ghana

Editor's introduction

This case study illustrates how two universities, which are located in different contexts, use the
Nadeosa Quality Criteria to deliver quality in their different contexts. This is despite the fact that
the institutions are located in different countries and that one is a private and the other a public
institution. The generic nature of the criteria, which were revised recently to accommodate the
latest developments in higher education, makes them applicable to a variety of institutions and
contexts. Throughout the case study, the authors illustrate how specific quality criteria guide
practice in the two institutions in the post-COVID-19 era. In particular, the case study illustrates
Quality Criteria 2, 5, 6, 7, 9 and 11. These are not necessarily treated in their sequential order but
at each point the authors specify which quality criterion they are illustrating.

Background

Quality assurance in higher education has generated a lot of attention, especially because
institutions must be able to produce graduates that can compete and fit into any environment
locally and internationally. In this regard, institutions have strived to effectively manage quality
assurance in academic delivery by providing holistic teaching and learning environments. Prior to
the COVID-19 pandemic, many institutions were doing face-to-face contact except institutions
that offered distance learning. However, with the setting in of the pandemic, remote teaching
became the predominant approach to teaching and learning all over the world. This case study
presents the experience of two universities, a private higher education institution in South Africa
and a public higher education institution in Ghana, regarding how they have been able to ensure
guality academic delivery in the post-COVID-19 era. These two universities are used to show the
strong similarities that exist across higher education systems across the world as well as the
differences. The case study also demonstrates how the Revised Nadeosa Quality Criteria can
serve as appropriate guidelines for any institution to roll out high quality blended education.

Pandemic Experience

The COVID-19 pandemic created many socio-economic challenges, and higher education was not
spared from these challenges. Many institutions globally had to shift to some form of online
delivery to ensure sustenance of the academic project. However, this generated concerns in
relation to the quality of support students received towards the achievement of their learning
outcomes. Issues such as lack of resources, lack of experience with digital technologies, lack of
suitable pedagogical skills for online delivery, lack of awareness about structuring online learning,
and finding a balance between synchronous and asynchronous activities were most prominent.
There was also the issue of ensuring the credibility of student examinations, especially avoiding
cheating by students (Temmerman, 2021).
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Although in 2023 it had already been one year since COVID-19 regulations were relaxed, this
does not seem to have reversed the teaching and learning trends that started emerging during
COVID-19. The 'new normal' many institutions fully embraced, which was predominantly
characterised by the use of blended learning, continued. This case study illustrates how the
Revised Nadeosa Quality Criteria helped these two universities to enhance quality in their post-
COVID-19 business. In particular, Quality Criteria 2, 5, 6, 7, 9 and 11 will be defined and discussed
in the appropriate sections in the case study.

The Private Higher Education Institution Context: South Africa

Prior to the COVID-19 pandemic, the private higher education institution in South Africa had
boasted of a hybrid learning model. However, due to the pandemic, the institution moved to an
online delivery mode. To keep up with the key aspects of quality for students, which is
excellence, perfection, fitness for purpose, value for money, and transformation, the institution
opted for a systemic change to incorporate its academic delivery into the technological
advancement of the fourth industrial revolution (4IR).

Quality of Programmes
Quality Criterion 5: Materials Development

The content, assessment, and teaching and learning approaches in the course support the aims
and learning outcomes; the materials are accessibly presented; they teach in a coherent way
that engages the learners; there is an identified process of development and evaluation of course
materials.

Identified Element of the Criterion

5.5 The materials are periodically reviewed in the light of ongoing feedback from students and
tutors and advances in knowledge and research.

This private higher education institution ensures that course materials and assessments given to
distance education students, both online and in-person, are credible. Additionally, external
assessors are engaged to assure the quality of the content delivered to students by faculty
members or instructors. There is a quality assurance unit in the university, which ensures that
students receive high-quality content. At this private higher education institution, external
assessors from industry and other institutions are engaged to moderate the assessments and
provide objective feedback on them. The feedback assists examiners to understand and
benchmark assessments on a global scale and consequently increase the quality of the
assessments. Furthermore, the external proctors chosen are experts in their relevant disciplines
with outstanding qualifications and experience. Their feedback on the appropriateness of the
content in the learning materials and how the content is presented is used to improve teaching
and learning materials.

Identified Element of the Criterion

5.6 While the provider holds copyright for course materials developed by employed or contracted
staff, the individual author's intellectual property rights are protected.
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The distance education programmes offered at the institution are developed by staff and
accredited by a national quality assurance regulator. Programmes offered go through the same
approval process as those offered to regular students on campus. While the programmes and
support materials are the property of the institution, which is the copyright holder, intellectual
property rights remain with the relevant staff that develop the content. The institution has a
clear policy on intellectual property rights for learning materials and other resources that are
developed by staff employed by the institution.

Quality Criterion 6: Assessment

Assessment is an integral part of the teaching and learning process; is valid, reliable and fair; is
properly managed; and meets the requirements of statutory and regulatory bodies and
stakeholders irrespective of the mode of provision.

Identified Element of the Criterion

6.5 There is a range of formative and summative assessment tasks and methods, which ensures
that all learning outcomes are validly assessed. Where integrated learning is involved, equally
effective and credible assessments take place.

At the private higher education institution, facilitation, tutorials, and project-based learning are
key components of learning in this private higher education institution. All students are required
to participate in individual and class/group assignments and must maintain the highest standards
of ethics and integrity. Formative and summative assessments are also used to measure
students' progress towards the achievement of stated learning outcomes. Additionally, students
are required to meet minimum prerequisites for them to pass a course or module.

Quality Criterion 9: Management and Administration

There is effective and accountable management of communication and information as well as
human and material resources; democratic governance structures are in place; efficient
administrative systems support the activities of the educational provider; the provider is
financially sound and can make reliable educational provision.

Identified Element of the Criterion

9.21 In the case of electronically offered programmes, the provider ensures the reliability and
predictability of a “fit-for-purpose” teaching and learning delivery platform, and there is a
budget for reqular upgrading of the platform.

Teaching and Learning Delivery

This private higher education institution came up with an online learning management system
called Edu Connect that contains different platforms such as:

® Athena (named after the Greek goddess of learning) - This contains an introduction to the
course, course topics, and course resources.

® Galleria (live areas for interactive learning) - This platform has a noticeboard, a discussion area
for each course topic, and an area for pooling and sharing materials. There is a hot button on
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the home page for each of these separate areas on the site, and users can open more than
one area simultaneously. Specialists who are familiar with web-based languages upload
course content, allowing academic staff to concentrate on academic content and pedagogy.
MS Word, the Internet, and e-mail are the only computer skills required.

Quality Criterion 7: Student Support

Students are provided with a wide range of support to ensure access and success. The provider
places the student at the centre of its business.

Identified Element of the Criterion

7.1 The provider encourages students to interact with one another through the creation of a
“community of learning”, particularly during the introductory phase of the course. This is
managed through online contact or by using a learning management system, social media,
etc.

Student Support

As an online service provider, this private higher education institution provides its online
programmes through the Edu Connect platform. The online academic delivery process is
facilitated through platforms such as Zoom or MS Teams. Further, faculty members use a variety
of online learning tools to enhance student engagement and retention. These online learning
tools include Slido, Mentimeter, and MS Polls. In addition to their online delivery and student
engagement skills, academics also attended training programmes to prepare them for the
challenges they might face in a 4IR context and to learn tools such as Gamification, Simulation,
Flipped Classrooms, and other AR (Augmented Reality) and VR (Virtual Reality) supported tools to
deliver quality online instruction and stay competitive. The technology used promotes online
social interactions among students and between students and course facilitators.

Quality Criterion 11: Quality Assurance

There is an integrated framework at a policy and practice level that informs a clear cycle of
planning, implementing, monitoring, reflection, and action to ensure that students' and staff
needs as well as the needs of other clients are met. The provider is duly registered with the
Department of Higher Education and Training (DHET) and all its programmes are accredited by
the relevant national quality assurance body before they are rolled out.

Identified Element of the Criterion

11.4 In the case of technology-supported programmes, mechanisms for monitoring student
participation and performance are designed into the technical platforms used. For example,
systems may be designed to track the time spent by different students on components of the
materials; choices made by students in accessing web-based files; or student participation in
online discussions.
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Standardised Course Delivery Mode

The institution has been running new courses regularly on Edu Connect since before the COVID-
19 pandemic, with the approval of the nation's accreditation body. For instance, in the Business
Strategy 101 class, the instructor teaches the course in three parts: Situation Analysis, Strategy
Formulation, and Strategy Implementation. Throughout the course, the lecturer attempts to
strike a balance between providing information, guiding students' reading, and providing learning
activities. Whenever necessary, additional input is provided electronically on the discussion sites
after students have had the chance to develop their understanding through the readings or
activities. Students are given activities to complete and are required to post their work, their
ideas, or their findings on a discussion board for all to see. Based on this, an online discussion is
conducted in which the course lecturer participates as a teacher. Students are also required to
respond to the postings of others. Thus, an online discussion is generated, which at the end of
the course is regarded as a participatory activity. During the course of teaching, the lecturer will
also generate additional questions or ideas in order to facilitate further discussion online. The
lecturer also promotes action learning by identifying actual problems in organisations and
posting them to the discussion forum. Students' critical thinking skills and their ability to solve
problems are enhanced through the development of optimal solutions. A key component of the
pedagogy is online discussion, which in many ways is similar to a classroom discussion, as
follows:

® Each student is expected to contribute to the discussion and respond to fellow students.

® \Written responses are more thoughtful than spontaneous oral contributions typical of face-to-
face discussions.

® Students are taught how to save discussion sites, and both students and teachers have access to
the site to read postings, think about them, and reread them. In one activity, students are asked
to review a discussion on a topic and to explain all of the things they believe they have learnt.

@® The learners are encouraged to form and participate in "communities of learning" in which
they think and solve problems with others who are engaged in similar tasks. In the discussion
forum, students interact with their peers and foster a climate of creativity, problem-solving,
and camaraderie, which all contribute to "Action Learning". Action learning is accomplished
through a joint effort between academics, students, and IT experts, who continuously monitor
the online platform in a proactive manner.

® [n this way, the instructor can keep a record of the progress of each student as well as the
progress of the entire class. This record enables follow-ups to be made with students who
appear to be inactive.

® [n the case of students, judgments are derived solely based on their work, since they are
disembodied.

@® |[nstructors are able to time their interventions more carefully and may choose to respond to
individual postings or to the entire class collectively. Responses to all postings are available to
everyone for review and comment.

® Any posting can be responded to at any time by anyone.

® Posting on the site can be done in two ways, either as a new message that may be started at
any time or by replying to an existing communication. Responses to queries appear indented
under the applicable message, meaning that all responses to one message or idea can be kept
together. This is called threading.
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® A posting can be cut and pasted so that one can comment specifically on what another person
has said, without having to retype it.

@® Discussions are also conducted asynchronously. The site can be accessed at any time for the
purpose of posting original responses or replying to existing responses. Thus, everyone has
the option of working at a time that is convenient for them. This flexibility is essential for
mature students who have jobs and/or domestic responsibilities, as well as for students from
Australia, Canada, or anywhere else in the world.

The LMS is continually updated based on students and academics' monthly reviews. For instance,
in January 2023, the LMS was restructured to contain a resource section, such as academic
articles that the institution has copyright permission to use online. Other materials, including
prescribed textbooks, may be accessed by students through online portals with the librarian's
assistance. Each course includes a reading pack consisting of a course pack and a programme
handbook. Students are encouraged to contribute news articles about current events in the
world that are relevant to their course and participate in an active discussion forum. By doing
this, the strategy instructor encourages students to engage in "action learning" and develop
critical thinking skills rather than strategic thinking skills. The lecturer periodically posts recent
events related to strategy and relevant to the course to facilitate learning in a real-time setting
and to provide optimal solutions to the problems faced in the real world. By doing so, the
instructor can keep the course current and add resources according to students' needs and
interests. As a result, the course becomes more organic rather than static.

The example below illustrates how students engage in a business strategy class with a video
presented by the instructor during a webinar to enhance their learning. It also provides insight
into how the course content and readings are delivered and how online teaching allows students
to interact with each other and the instructor. Details of the example are as follows:

® Students are asked to identify the factors contributing to a SWOT analysis. A SWOT matrix is
suggested in which the students list the specific elements mentioned.

® The instructor then directs the students to apply it to their own company's setting and
evaluate its strengths and weaknesses. Moreover, before doing this, they need to study
articles and research papers, among other things, to strengthen their foundational knowledge
about the strengths and weaknesses of the proposed project.

® The next step is for students to examine other educational documents in their own context,
such as textbooks, industry reports, and company brochures, and examine them within the
context of changing business conditions.

@ Students are asked to examine the opportunities presented by the environment and to
determine how the company might take advantage of them as well as maximise its existing
strengths in order to take advantage of these opportunities.

Since students come from a variety of industries, the SWOT analysis takes on a different meaning
for each activity. Upon completion of each activity, students are asked to submit their findings on
the discussion site. They are also asked to compare their findings with those of other students in
order to enhance their understanding of diverse industries. A student's participation in class and in
groups allows them to develop critical thinking and problem-solving skills. Apart from the online
discussions, students are also able to voice their doubts and disagreements regarding the exercises,
simulations, and snippets posted in the forum as well as working together to resolve them.
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Quality Criterion 9: Management and Administration

There is effective and accountable management of communication and information as well as
human and material resources; democratic governance structures are in place; efficient
administrative systems support the activities of the educational provider; the educational provider
is financially sound and can make reliable educational provision.

Identified Element of the Criterion

9.16 Student records (for example, contact details, assessment results) are detailed, up-to-date,
and accessible to tutors, academic and administrative staff where appropriate. Ethical
procedures that are in line with the Protection of Personal Information (POPI) Act are
followed in the use of student data.

Role of Academic Fraternity: The academic fraternity and administrative staff play an important
role in ensuring that quality is delivered to and maintained with students. This institution
understands the importance of keeping faculty members abreast with relevant technological
tools that can facilitate knowledge transfer, and therefore organise numerous training sessions to
that effect. These sessions also include training on using student data ethically to improve
learning by students. To this end, interactive and engaging tools like Slido, Mentimeter, and MS
Polls are increasingly expected to be used by faculty members to engage students. To ensure that
the academic fraternity effectively use these tools in their teaching, periodic reviews are
conducted on their performance, which contributes to their key performance indicators.
Consequently, academics and other support staff are motivated to stay up to date with the usage
of these engaging tools to enhance the quality of education delivered to students.

The Public Higher Education Institution Context: Ghana

The public higher education institution in Ghana was mostly involved in face-to-face sessions in
addition to minimal online engagement of students in the pre-COVID-19 era. With the outbreak
of COVID-19, learning moved digitally through the TOZO Learning Management System (LMS).
The migration online was in accordance with a communiqué issued by the supervisory tertiary
council. Consequently, the institution implemented a LMS, called TOZO, in order to facilitate the
smooth functioning of online instruction. In preparation for the launch of the LMS, appropriate
training was conducted for both faculty members and students on how to use it. Faculty
members, staff and students of this public higher education institution receive regular training on
the TOZO LMS used by the institution. This LMS is secure and reliable, and technological
malfunctions are minimised through regular updates. Additionally, external proctors are used to
ensure the quality of the content delivered by faculty or instructors to students. In addition, an
internal quality assurance unit of the institution ensures that the content delivered to students is
of high quality. Furthermore, faculty members on this programme are regularly trained by the
quality assurance unit of this institution, and they are expected to adhere to the highest
standards of ethics, integrity, and etiquette when engaging with students.

Quality Criterion 2: Student Information

An Information and Management System provides for the tracking of student performance (for
example, in assignments, examinations, or even attendance at contact sessions) and can be used
to identify at-risk students and those students who, though registered, are inactive. It is also used
to determine completion and throughput rates.
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Identified Element of the Criterion

2.7 Special needs (for example, physical disability) are considered in the design of course
materials, assessment arrangements, and communication with tutors.

During the COVID-19 pandemic as well as in the post-COVID-19 era, the institution has used
technologies such as Microsoft Teams and Zoom to enhance online student engagement. Faculty
members, students, and administrative staff are regularly exposed to training programmes that
review technologies used. This has been done on a regular basis in the post-COVID-19 era to
enhance teaching, learning, research, and administration. In a typical online class for distance
education students at this public higher education institution, faculty members engage students
online using Microsoft Teams for instance. Students are given assignments as well as interim
assessments through the TOZO LMS, asked to post on forums, and respond to faculty members'
online discussion posts. The TOZO LMS was adopted by the institution to engage students prior
to the onset of the pandemic. With the onset of the COVID-19 pandemic, the usage of the LMS
increased substantially as teaching and learning had to fully move online. Faculty members and
students were regularly trained about the usage and versatility of the LMS adopted before they
fully transitioned online. Subsequently, students were given assignments, activities, and
assessments to complete online, as previously indicated. They were also able to access the TOZO
LMS at any time. This initiative tended to especially benefit mature and working students as well
as students with disabilities, who found the fully online sessions to be particularly useful.
Distance education students with special needs were treated differently. For physically
challenged or special needs students, the institution has special provisions for them such as
awarding them additional time during the sit-in onsite written exams and assisting them with a
writer to write the online exam. In case the student is blind, a braille keyboard is provided and
additional time allowed for the exams. Students with special needs are given a different location
to write the same exams than their colleagues are writing, giving them the flexibility and space to
take their assessments or exams.

Quality Criterion 5: Materials Development

The content, assessment, and teaching and learning approaches in the course support the aims
and learning outcomes; the materials are accessibly presented; they teach in a coherent way
that engages the learners; there is an identified process of development and evaluation of
course materials.

Identified Element of the Criterion

5.5 The materials are periodically reviewed in the light of ongoing feedback from students and
tutors and advances in knowledge and research.

Faculty members at this public higher education institution review the course modules every
semester based on student evaluation feedback received. If there is no feedback from students,
the modules are still reviewed every semester. The reviewed modules are also given to an
external person to validate before being given to distance education students.
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Quality Criterion 7: Student Support

Students are provided with a wide range of support to ensure access and success. The provider
places the student at the centre of its business.

Identified Element of the Criterion

7.12 Students have access to counselling for personal difficulties/advice related to their study
before and during their course or programme, as well as after its completion. Where
necessary, students are referred to professional counsellors for support

Prior to COVID-19, students admitted to the programmes at this public higher education
institution received counselling services from faculty members and support staff in person, while
more complex issues were referred to the professional counselling unit of the institution. During
the COVID-19 pandemic, counselling services migrated online, and some counselling was also
provided through phone calls. In the post-COVID-19 era, e-counselling support services were
introduced in addition to the in-person and telephone modes. Additionally, the established
counselling unit of this institution has developed programmes that will reduce attrition and drop-
out rates by enabling distance education student engagement while limiting non-compliance. It is
worth noting that faculty members at this public higher education institution engage both
distance education and face-to-face students and provide support services to them. Some of the
support services include counselling in relation to their programmes of study. The faculty
members engage students via a combination of online and face-to-face interactive sessions to
support their online learning engagement. This is done in order to ensure that all sessions
offered by faculty members either to distance or regular students are equivalent in terms of
quality and content. Orientation programmes are regularly offered to new and continuing
students so that they may effectively use the resources and facilities available at the institution.
Their online learning is also supported by the institution's e-library services.

Conclusion

As the world emerges from the COVID-19 pandemic, institutions of higher education have
adapted to the new normal by adopting digitalisation. The private higher education institution in
this case study has taken a proactive approach in using online tools such as Slido, Mentimeter,
MS Polls, and AR and VR tools to enhance student engagement and increase stakeholder
satisfaction. This institution is also preparing for future challenges by taking bold steps to ensure
a digitalised mode of delivery both among students and staff.

The public higher education institution in this case study is gradually establishing itself as an
effective player in the digital arena. With the increasing demand for online learning and in
preparation for unforeseen situations such as COVID-19, the institution is taking proactive steps
to ensure a digitalised mode of delivery. The two case studies demonstrate how the Revised
Nadeosa Quality Criteria help promote quality delivery in both institutions, which are located in
different countries.
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Case study 3: University of the Free State

Inclusive Education: Analysing Technology Use in Online Assessments and
the Future of Teaching and Learning at the University of the Free State

Authors: Mojaesi Violet Phejane (Senior Learning Designer) - University of the Free State, Centre
for Teaching and Learning

Editor's introduction

Inclusivity is one of the challenges that many education systems face. In this case study, the
author demonstrates how the University of the Free State (UFS) uses technology to give
disadvantaged learners access to its study programmes, including examinations. As an institution
that embraces academic excellence and inclusivity, the case study illustrates how UFS draws from
the revised Nadeosa Quality Criteria 2, 6 and 7 to meet its quality goals.

Introduction

In the contemporary higher education landscape, inclusive education has attracted significant
attention for promoting equitable learning opportunities for all students (Smith & Johnson, 2018).
Inclusive education ensures that all students, regardless of their background or abilities, have the
opportunity to learn and succeed in education (UNESCO, 2020). Technology can play a vital role in
inclusive education by providing students with disabilities with the tools and support they need to
succeed. One way that technology can be used to support inclusive education is through online
assessments, which can be designed to be more accessible to students with disabilities than
traditional paper-and-pencil assessments (Edyburn, 2017). For example, online assessments can be
timed more flexibly, provide text-to-speech and speech-to-text capabilities, and allow students to
take breaks as needed. Another way that technology can be used to support inclusive education is
through blended learning, a combination of face-to-face instruction and online learning. Blended
learning can benefit students with disabilities by allowing them to learn at their own pace and in a
way that works best for them (Graham et al., 2013).

The University of the Free State (UFS), a pioneering institution in South Africa, has embraced the
principles of inclusive education by leveraging technology to enhance online assessments and
reshape the future of teaching and learning (UFS, 2023). This case study illustrates the revised
Nadeosa Quality Criteria 2, 6 and 7.

Criterion 2.7 states: Special needs (for example, physical disability) are considered in the design of
materials, assessment arrangements, and communication with tutors.

This criterion needs to be taken into consideration for successful teaching and learning to take
place. The sections that follow illustrate how practice at UFS is in line with this quality criterion.

Criterion 6 states: Assessment is an integral part of the teaching and learning process; is valid,
reliable and fair; is properly managed, and meets the requirements of
statutory and regulatory bodies and stakeholders irrespective of the mode of
provision.
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Criterion 7 states: Students are provided with a wide range of support to ensure access and
success. The provider places the student at the centre of all its business.

According to the Taylor Institute for Teaching and Learning (2022), the use of technology can ensure
fair, reliable, and valid online assessments, aid in providing students with feedback, and allows easy
access to assessment data to improve teaching and learning. The case study shows how UFS uses
technology in online assessments to support inclusive education. It delves into the holistic analysis of
UFS's use of technology in online assessments and explores the institution's strategic approach to
fostering a more inclusive and flexible educational environment in line with the National Association
of Distance Education and Open Learning in South Africa (Nadeosa) Quality Criteria.

Background

UFS, known for its commitment to academic excellence and inclusivity, has recognised the
importance of leveraging technology to create a more accessible and equitable learning
environment. In response to the evolving needs of its diverse students, UFS has integrated
innovative technological solutions to facilitate online assessments and cultivate a future-oriented
approach to teaching and learning (UFS, 2023). The university is committed to inclusive
education and has several policies and procedures to support students with disabilities. For
example, UFS has a disability unit called the Centre for Universal Access and Disability (CUADS)
that provides students with disabilities with various services, including academic support,
personal assistance, and technological assistance (UFS, 2023). UFS also uses technology to
support inclusive education in many ways, such as using online assessments and blended learning
in various courses across all its campuses.

Nadeosa's Quality Criterion 6 emphasises the significance of flexibility in addressing the diverse
requirements of students, which further motivated the university to prioritise inclusivity and
adaptability in its educational practices. Effective assessment is a cornerstone of quality distance
education. Distance education providers must adhere to the Nadeosa quality criterion 6, which
emphasises fair, reliable, and valid assessment practices. Moreover, providers must provide
timely, constructive feedback to students and use assessment data to continuously improve their
teaching and learning.

UFS meets the Nadeosa Quality Criteria 2, 6 and 7. Criterion 2 is about catering for students with
special needs - UFS continuously provides students with disabilities with academic support, personal
assistance, and technological support through CUADS. Criterion 6 is about assessment being integral
to the teaching and learning process and being valid and fair. The use of Blackboard, QuestionMark,
and Turnitin ensures that online assessments are fair and reliable. According to Mishra and Koehler
(2006), QuestionMark, Blackboard, and Turnitin provide a variety of features that can be used to
prevent cheating and plagiarism. Criterion 7 is about providing a wide range of support and placing
the student at the centre - using technology to ensure fair, reliable, and valid online assessments,
providing students with feedback, and using assessment data to improve teaching and learning.

University policies for teaching, learning and assessment
The University of the Free State teaching and learning policy

Prasetya et al. (2020) state that blended learning represents a switch from passive to active
learning while also increasing the human touch to facilitate interactive content through various
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face-to-face features and online tools. According to the university's teaching policy (UFS, 2020),
one of the effective teaching and learning approaches is the provision of high-quality resources
such as information technology and library facilities to support an engaged and blended teaching-
learning approach. In line with this approach, UFS uses technology to enhance inclusive education
and ensure that all students have equitable access to learning opportunities. This commitment is
evident in the use of accessible technologies (screen readers, text-to-speech, blackboard
captioning, and transcripts), the development of inclusive learning materials (Universal Design for
Learning, Blackboard Ally), and the provision of support services (tutoring and academic support
services and assistive technology specialists like Learning Designers and Blackboard helpdesk
personnel) for students with diverse needs. This is illustrated in criterion 2.3 (student information
is used to design programmes, courses, materials, student support services that are flexible and
student-centred), criterion 2.7 (special needs are considered in the design of course materials and
assessment arrangements), and criterion 7.4 (the development of competence in the use of digital
technologies is built into the high-level learning outcomes of the programme).

The University of the Free State assessment policy

According to the UFS assessment policy (2016), "assessment is a cornerstone of quality and
excellence in higher education which entails making judgements about how students' work
meets appropriate standards". Additionally, assessment plays a crucial role in fostering learning
and student certification. Furthermore, assessment results must assist in making judgements and
documenting, explaining, and improving performance (UFS, 2016).

According to the UFS assessment policy (2016), the first purpose of the policy is to support the
development of students, using the guiding principle that assessments should be holistic and
criterion-referenced, where student performance is judged against pre-specified criteria or
standards, rather than norm-referenced, where student performance is compared to peers in the
same class or cohort. The second purpose is to ensure effective learning and being able to
demonstrate key competencies and learning outcomes outlined in the course. The third purpose
is to improve teaching and learning by integrating assessment into the teaching and learning
processes (Criterion 6: Assessment is an integral part of the teaching and learning process). The
fourth purpose of the UFS assessment policy is to effectively measure student performance and
guide certification, wherein the process and quantity of assessment should be practical, feasible,
realistic, linked to the credit value of the module, and manageable for both students and
academics (Criterion 6: Assessment is valid, reliable and fair; and is properly managed).

The UFS assessment policy is well-aligned with Nadeosa's Quality Criteria 2 and 6 by
incorporating several principles that promote fair, reliable, and valid assessment practices. These
principles are:

® Holistic and Criterion-Referenced Assessments: The policy emphasises the use of holistic
assessments to evaluate students' performance against pre-specified criteria rather than
comparing them to peers, which aligns with Nadeosa's recommendation for criterion-
referenced assessments. This approach ensures students are assessed on their merits and not
against arbitrary norms through blackboard rubrics.

® Linking Progress to Competencies and Learning Outcomes: The policy's focus on linking
progress to key competencies and learning outcomes aligns with Nadeosa's emphasis on
aligning assessments with the course's intended learning outcomes, which ensures that
assessments are meaningful and measure what students are expected to learn.
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® Integrating Assessment into Teaching and Learning: The policy's guiding principle of
integrating assessment into the relevant teaching and learning processes aligns with
Nadeosa's quality criterion on using assessment as a tool for improving teaching and learning
(Criterion 6.1). This approach emphasises that assessment should not be a separate activity
but an integral part of the learning process through the Blackboard Learning management
system.

® Practical, Feasible, and Realistic Assessments: The policy's requirement for assessments to be
practical, feasible, realistic, linked to the credit value of the module, and manageable for both
students and academics aligns with Nadeosa's quality criterion on the need for assessments to
be appropriate for the distance learning environment to ensure that they are not overly
burdensome for either students or instructors. This is done through the use of Blackboard and
QuestionMark online tests.

® [Effective Feedback Mechanisms: The policy places emphasis on providing timely and
constructive student feedback, and this aligns with Nadeosa's quality criteria 6.14 and 6.15 on
the importance of effective feedback on learning. At UFS, feedback provided through
Blackboard is actionable and timely to help students improve their learning through
Blackboard feedback management.

® Using Assessment Data to Inform Improvement: The policy encourages using assessment data
to improve teaching and learning and this aligns with Nadeosa's recommendation for using
assessment data to inform programme improvement. This data can be used to identify areas
where students are struggling so that necessary changes to the curriculum or to teaching
methods can be made.

The UFS assessment policy demonstrates a strong commitment to fair, reliable, and valid
assessment practices, aligning with Nadeosa's Quality Criterion 6: Assessment is an essential
feature of the teaching and learning process, is properly managed, and meets the requirements of
accreditation bodies and employers. The policy's emphasis on holistic assessments, linking
progress to learning outcomes, practical assessments, effective feedback, and using assessment
data for improvement ensures that assessments are meaningful, supportive, and contribute to
the overall quality of the distance education experience at the University of the Free State.
Importantly, the policy's commitment to inclusive education is evident in its emphasis on
providing accessible and equitable assessment practices for all students, regardless of their
backgrounds, learning styles, or abilities.

Analysis of the Use of Technology in Online Assessments
Implementation of Online Assessment Tools

UFS implemented a comprehensive suite of online assessment tools to facilitate a more inclusive
and flexible evaluation process. These tools encompassed diverse assessment formats, including
quizzes, tests, assignments, and interactive assessments, designed to accommodate various
learning styles and preferences (UFS Centre for Teaching and Learning [CTL], 2017). Integrating
these tools enables students to engage in assessments remotely, providing flexibility in timing
and accessibility (International Society for Technology in Education [ISTE], 2016; UFS, 2016). This
is in line with Nadeosa criterion 6.5, which encourages use of a wide range of assessment tasks
to ensure that all learning outcomes are validly assessed. Use of technology tools like the
Blackboard Learning management system (assessment tools) and QuestionMark assessment
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system ensure that there is a variety of assessment tasks and that students are provided with
fair, reliable, and valid online assessments.

Promoting Accessibility and Accommodation

The University prioritised the accessibility and accommodation of all students by implementing
technology-enabled online assessments (ISTE, 2016; UFS, 2023). The institution ensured that the
online assessment tools were compatible with diverse devices which are accessible to students
with varying technological capabilities. Moreover, UFS implemented assistive technologies and
provided accommodation for students with disabilities, ensuring that the online assessment
process was inclusive and equitable for all learners (UFS, 2016). This is in line with the Nadeosa
criterion 2.7, which states that Special needs (for example, physical disability) are considered in
the design of materials and assessment arrangements. This criterion motivated the university to
prioritise inclusivity and adaptability in its educational practices. This practice supports flexibility
in addressing the diverse requirements of students.

UFS adopted robust security protocols and measures to safeguard the integrity of online
assessments. The institution implemented secure authentication mechanisms and plagiarism
detection software to prevent academic misconduct and maintain the credibility of the
assessment process (UFS, 2016). By ensuring the security and integrity of online assessments,
UFS fostered a fair and transparent evaluation system that upheld academic standards and
promoted a culture of academic honesty and integrity (UFS, 2023). Below are stories of students
who confirm that using online technology and assessments at UFS assisted in the successful
completion of their academic years.

a. New Institution, New Grades: Online learning Bliss - Judy

I was a first-year student enrolled for a Bachelor of Commerce three-year degree at the
University of the Free State in 2022. As a new student at the university, | have always feared
being left alone with a computer because my high school did not have computers. My first
encounter with a computer was when | attended the Blackboard training early last year, and
I did not realise how important that training was until | came to one of my classes, EPAM
1514. During lessons, the lecturer would always refer us to "Blackboard", and before we
wrote our first test, | wondered if | could pass the module because | was new in the digital
world. Thanks to my lecturer, he walked us through where we can find our preparation
material for the test. | got 60% on my first online test, and since then, | have never looked
back. Assignments were posted on Blackboard, and we could submit and resubmit on Turnitin
many times until my plagiarism report was within the accepted limit. | would like to thank
the CTL [UFS Centre for Teaching and Learning] people who gave us student training, and my
lecturer, who made it easy for me to study independently and write online tests and
assignments independently. Using technology was scary at first, but with practise and
support from the institution, | passed my module with a distinction. | now believe that online
learning and assessment are the new way to go.

This student's story demonstrates how providing support to first-year students can make a
difference in their study journey. This is well in line with the Nadeosa Quality Criteria, in
particular Criteria 7.3 (Students are carefully oriented into the digital skills they need to fully
engage into the learning process) and 7.4 (The development of competence in the use of digital
technologies is built into the high-level learning outcomes of the programme).
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b. Successful Teacher: Access and Inclusion Just Like Everyone - Petrus

I am in my final year of the B.Ed. Foundation phase degree in 2023. As a blind student, |
never thought my lifelong dream of studying at a university like others would be fulfilled until
| came to the University of the Free State. When | first arrived at this university, | was
directed by my English lecturer to the Centre for Universal Access and Disability (CUADS),
where | spoke to the lady in charge about the support | needed because of my special needs.
Thanks to the head of CUADS and her team, | had a personal tutor who assisted me with
content, even when | had to write exams. | got introduced to this guy called JAWS who spoke
to me on my phone. With the assistance of JAWS, both on my phone and on my computer, |
could write my English essays and assignments like other "abled" students. | was also
equipped with a tape recorder during classes. One thing | am grateful for from the UFS is the
extended support | received throughout my four years of studying (2023 being my final year)
and the efforts to provide me with the same access and inclusion as other students. | have
even gained the confidence to stand in front of my students during teaching practicals and
teach them like any other abled teacher trainee, all thanks to the efforts made by the UFS in
making me feel included in the university's goal of producing good quality, successful
students. "Success is not only seen with eyes but through efforts to make one feel a part of
the bigger community".

These two stories from students demonstrate how UFS practice meets principles espoused by
the Nadeosa Quality Criteria on the significance of flexibility in addressing students' different
educational requirements while encouraging diversity and adaptation in educational practices.
Assessment providers must demonstrate that their assessment practices are fair, reliable, and
valid, as well as provide students with assessment feedback and use assessment data to improve
teaching and learning (Taylor Institute for Teaching and Learning, 2022). These stories provide
convincing evidence that UFS assessment practices are aligned with the principles and spirit of
the Nadeosa Quality Criteria. UFS demonstrates a strong commitment to fairness, reliability,
validity, feedback, and improvement, ensuring that assessments serve as meaningful tools for
enhancing teaching and learning in the distance education environment.

Future of Teaching and Learning at the University of the Free State
Integration of Innovative Learning Technologies

UFS embraced a student-centred approach in teaching and learning where it integrates
innovative learning technologies into its educational framework (UFS, 2023). The integration of
innovative learning technologies not only fostered a more dynamic and experiential learning
environment but equipped students with the necessary skills to thrive in a technologically
advanced global landscape. Student learning is at the heart of the university and student success
forms a crucial part of its strategic objectives. As part of its transformation plan, UFS, through the
Centre for Teaching and Learning (CTL), developed a Digitalisation Implementation Plan (DIP).
The DIP aims to develop staff and students' digital skills and competencies and enable the
assessment and integration of these skills into learning and teaching. Both staff and students use
the UFS LMS, Blackboard, highlighting the significance of learning technologies in implementing
the UFS learning and teaching strategy (UFS, 2017).
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Cultivation of Collaborative and Interactive Learning Communities

The Nadeosa criteria also emphasise the significance of institutions being flexible in addressing
the diverse educational needs of students, which further motivated the university to prioritise
inclusivity and adaptability in its educational practices. UFS emphasised the cultivation of
collaborative and interactive learning communities through the integration of technology-
enabled Blackboard collaborative platforms. In some modules at the institution, virtual group
projects, online discussion forums, and collaborative learning activities that encouraged students
to engage in meaningful academic discourse, share diverse perspectives, and collaborate with
peers from diverse cultural and academic backgrounds have been incorporated into everyday
teaching and learning. By fostering collaborative and interactive learning communities, a culture
of academic collaboration, critical thinking, and knowledge sharing that transcends traditional
classroom boundaries and promotes a sense of belonging and academic camaraderie among
students is nurtured (Smith & Johnson, 2018; UFS, 2017; UNESCO, 2017).

Emphasis on Continuous Professional Development

UFS has prioritised the professional development of faculty members by emphasising continuous
training and upskilling initiatives that equip educators with the necessary technological and
pedagogical competencies to adapt to the evolving educational landscape. The institution offers
comprehensive training programmes, workshops, and seminars focused on integrating
technology in pedagogy, fostering inclusive teaching practices, and leveraging innovative learning
methodologies. These training and upskilling initiatives range from providing Blackboard basics
staff training to the Curriculum Renewal Programme (CRP), which assists academic staff in
enhancing their teaching and course materials (UFS, 2023). On the Blackboard LMS (UFS, 2023),
there was an online support platform for staff initiative in 2020 called #TeachOn, now called
Blended Learning and Teaching Support (UFS CTL, 2020). By emphasising continuous professional
development, UFS empowers faculty members to use technology to enhance teaching and
learning, fostering a culture of educational innovation and excellence (UFS, 2023).

During the first semester, the Student Technology Training and Support project in the UFS CTL
conducted Blackboard training for students in essential digital literacy skills and on how to
effectively use Blackboard as a tool for learning (through accessing course materials,
communicating with staff and peers, collaborating, and participating in online assessments). The
initiative shows good results, with students crediting the Blackboard training for equipping them
with the skills they need to confidently navigate online coursework, collaborate effectively, and
use Blackboard to its full potential (UFS CTL, 2020; UFS, 2023).

The future of teaching and learning at the UFS

UFS is committed to using technology to improve teaching and learning for all students, and is
currently exploring several new technologies that could be used to support inclusive education in
the future. The university will continuously explore several new technologies that have the
potential to make learning more accessible to students with disabilities. Some of the
technologies that the university is exploring are:
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® [ncorporating Universal Design for Learning through Blackboard Ally to design learning
experiences that are accessible to all students, regardless of their abilities.

® Providing training for faculty and staff on using technology to support inclusive education.

@® Collecting and analysing data on the use of technology to support inclusive education and to
improve the quality of teaching and learning.

® Using the data to inform future decisions about the use of technology to support inclusive
education and to improve the quality of teaching and learning.

Conclusion

This case study on the use of technology in online assessments at UFS and the university's vision
for the future of teaching and learning exemplifies its commitment to fostering inclusivity,
flexibility, and innovation in higher education. The case study showed how this practice is well in
line with the Nadeosa Criteria, which provide a useful framework for the continuous
improvement of quality in university operations, contributing to student learning gains. In this
regard, the university has established itself as a frontrunner in delivering a comprehensive and
equitable educational experience that caters to its students' diverse needs and aspirations. The
institution's strategic implementation of Nadeosa Quality Criteria demonstrates its dedication to
fostering a dynamic and inclusive educational environment that empowers students and
educators to thrive in an ever-evolving global landscape.
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Case Study 4: University of South Africa

Repositioning the student at the centre of quality assurance at the University of South Africa

Authors: Sindile Ngubane (University of South Africa) and
Asteria Nsamba (University of South Africa)

Editor's introduction

The case study starts by reflecting on the concepts of quality and proceeds to define dimensions
of education provision that need to be quality assured. It illustrates how products and processes
offered at the University of South Africa (Unisa) are in keeping with the revised Nadeosa Quality
Criteria. In particular, the case study illustrates how Unisa practice is in keeping with Quality
Criteria 2 and 7. The case study also highlights opportunities and challenges that are encountered
when providing student support services. These criteria are defined at appropriate places in the
case study.

Introduction

Many definitions of quality in education exist, testifying to the complexity and multifaceted
nature of the concept. Nonetheless, considerable consensus exists around the basic dimensions
of quality education today, and this allows for an understanding of education as a complex
system embedded in a political, cultural, and economic context such as the quality of open and
distance learning (ODL). Quality ODL covers numerous aspects, such as the physical products,
pedagogical processes, production and delivery systems, and philosophy (Commonwealth of
Learning [COL], 1997). Quality of products includes course materials, demographics, examination
pass rates, and admission to further studies. Quality of processes covers areas such as learning
and teaching processes, advising students, coordinating external courses and test item writers,
networking with regional offices, and managing student information. Quality of production
systems includes course production, print and multimedia production, test item production,
scheduling, warehousing, and stock control, and dispatching materials to students. Quality of
philosophy covers issues of the ODL vision, mission and policy statements, institutional culture,
governance, corporate culture, and public image (COL, 1997).

There is always a need to assess the quality of these aspects in order to understand and
determine their performance, effectiveness, and accountability. Frameworks exist to evaluate
and assess these products, such as the revised National Association of Distance Education and
Open Learning in South Africa (Nadeosa) quality criteria (2014). The aim of this case study is to
illustrate how products and processes offered by the University of South Africa (Unisa), one of
the mega universities in the world, are in keeping with the Nadeosa Quality Criteria. The case
study also highlights opportunities and challenges that are encountered when providing student
support services.

Background
Student support is an integral part of teaching and learning at ODL institutions in general.

Research (de Oliveira et al., 2018; Higher Education Quality Committee [HEQC], 2010; Makoe &
Nsamba, 2019; Simpson, 2018; Sewart, 1993; Zuhairi et al., 2019) has indicated that failure to
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provide appropriate and quality student support can lead to students' disengagement, dropping
out, and failure to complete their courses and study programmes. Over the years, researchers
have lamented that student support is not adequate in ODL. In 2010, the Higher Education
Quality Committee (HEQC) (2010) released an audit report on the quality of Unisa offerings,
products, processes, and services. The report indicated that Unisa student support was
inadequate. Similar findings have been reported in Makoe and Nsamba (2019). Further, Unisa
had earlier documented that the level of its student support did not match Nadeosa's minimum
targets (Unisa, 2007). For a long time, the concept of “adequate” student support services was
undefined in earlier student support services literature (Floyd & Casey-Powell, 2004; HEQC, 2010;
Nadeosa, 2010; Robinson, 1995; SAIDE, 2000; Tait, 2003; Thorpe, 2002). Makoe and Nsamba
(2019) suggested that distance learning institutions should meet or surpass the needs and
expectations of students.

This case study is an expansion of earlier work intended to evaluate cognitive (teaching and
learning), technical, and affective student support at Unisa. To fulfil the ethical requirements
while compiling this case study, ethical clearance was obtained from the relevant university
authorities (certificate 2017/03/15/90158024/1/MC). Case studies are compiled under the
autoethnographic lens, which allows the practitioners to influence practice through their
'personal reality' and stressing internality, externality, and personal agency (Mcllveen, 2008).

Twenty-five (25) Nadeosa Quality Criterion elements were identified to illustrate best practices at
Unisa. The identified elements are those that mainly fall under students' learning and reflect best
practices in that area.

Student Information Quality Criterion
This criterion consists of eight elements, and this study will focus on the following elements:

2.7. Special needs are considered in the design of course materials, assessment arrangements,
and communication with tutors.

The university opened the Advocacy and Resources Centre for Students with Disabilities
(ARCSWID), which is meant to support the teaching, learning and assessment needs of students
with disabilities. This unit has a braille specialist and alternative formats specialists (large print
and digital formats such as DVDs and software to enhance access). The Directorate for Student
Assessment Administration (DSAA) has also allocated two staff members to support students
with disabilities with assessment-related accommodations such as exemptions and extra time.
This also includes the exemption to use the Invigilator App, which was introduced for online
examinations during the COVID-19 pandemic lockdown.

2.8 The educational provider is aware of and caters for students at risk. (Student retention -
MOOC on FYE first year experiences).

The Student Retention Unit (SRU) was established in May 2017 by an approval of the Senate
Teaching, Learning and Community Engagement Committee (STLCEC) and the Unisa Management
Committee during September 2016._ The goals of the SRU are to contribute towards quality
positive student experience and student support by co-ordinating and implementing the first-
year experience (FYE) programme, and to conduct research and develop strategies to enhance
student success and retention._ The FYE is implemented as part of the operational objectives of
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the institutional annual performance plan (APP) since 2017 and reports on them as a quality
criterion accordingly. The SRU provides extended support to students entering Unisa for the first
time, to ensure quality transition into an ODL environment. The purpose of the FYE programme is
to enhance student success and retention during the first year of study at Unisa.

The goals and objectives of the SRU are aligned with the vision of Unisa, which is to be the
African university shaping futures in the service of humanity. All activities undertaken by the SRU
are to support the academic project, and therefore all Unisa policies and procedures are
considered during implementation.

The mission of the FYE is as follows:

® Providing extended support for students entering ODL for the first time for the duration of
their first year at Unisa.

® Providing support that takes cognisance of the unique profile of Unisa first-year students and
designing support accordingly.

® Integrating the broad range of support services to ensure timely and relevant support for
students during their first year of study.

® Supporting collaboration efforts between Unisa departments and directorates to ensure
effective service delivery within the programme.

® Ensuring that consistent monitoring and evaluation takes place throughout the programme
duration.

To give practical effect to the mission of the FYE, the Student Retention Unit (SRU) observes the
following pivotal aspects in the implementation of its daily duties:

® Collaborations are an important feature of the SRU - Collaborating with various colleges by
attending monthly College Tuition meetings and College Board meetings; by attending and
meeting with various support departments and keeping these departments informed; by
attending Facilitation of Learning meetings regularly and negotiating support from the regions
and buy-in for the various support projects that are implemented in the regional centres; by
attending Directorate for Counselling and Career Development (DCCD) meetings as and when
invited, and sharing the role of DCCD and obtaining the buy-in; and arranging meetings with the
Student Affairs Department and the National Student Representative Council (NSRC) members
to share information on the projects that will be implemented and obtain their buy-in.

® Communication - Various communication strategies are employed by the SRU to inform
students and staff about the activities of the SRU, namely the SRU and FYE websites, weekly
emails, FYE Inbox, Live Broadcasts, Unisa Radio, pull-up banners, digital screens, posters,
flyers, and articles in YOUnisa. These aspects are of utmost importance when communicating
information to the first-time entering students.

® Research - The SRU conducts research first before embarking on any project. This is an
important aspect of all the work conducted by the SRU as it is imperative to maintain a
scholarly approach in all the work of the SRU, hence the scholarship of teaching and learning
is infused within the SRU. The SRU also adopts critical reflection to ensure that the needs of
the students and the stakeholders are constantly met.

® Timely and relevant information - Information shared with and support provided to students
are always in time and relevant to their studies at that specific point, which is a tenet of the
SRU.
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Student Support quality criterion

This criterion consists of 21 criterion elements. The following section of the case study illustrates
how each of the 12 cited elements is given practical effect at Unisa.

7.1 The provider encourages students to interact with one another through the creation of “a
community of learning”, particularly during the introductory phase of the course.

This is managed through online contact or by using, for example, a LMS or social media. The
discussion forums on the MyUnisa LMS and WhatsApp platforms are the main tools used to
promote virtual communities of learning among Unisa students.

7.2 Learning support is built into the design of the course materials.

Tutorial letters, study guides, and lessons on the university's LMS are all designed in a student-
centric fashion. Our modules have got built-in support as in the following lesson structure found
in the study guides and online lessons:

1. Learning outcomes

2. Content to be learnt

3. Videos to explain the content

4. Self-assessment activities

5. Discussion forum where students discuss topics related to the lesson
6. Library resources

7.3 Students are carefully oriented to the digital skills they need to fully engage in the learning
process.

Student orientation on the acquisition of necessary digital skills for learning, teaching, and
assessment is the responsibility of Unisa's Academic Development Open Virtual Hub (UADOVH)
project, initiated in 2020 as Unisa transitioned into a technologically mediated teaching and
learning environment. This project, housed in the Department of Tuition Support and Facilitation
of Learning (DTSFL), equips both staff and students with competencies and skills on digital
teaching and learning technologies. These orientation activities prepare students for Unisa's open
and distance learning environment hence ensuring a positive learning experience.

The first activity is a baseline assessment of digital readiness for undergraduate students. This
assessment tests student skills in digital fluency, complex problem-solving, social emotional
intelligence, design thinking, critical thinking, creativity, and cognitive flexibility. A 2022 online
survey on digital readiness attracted 4080 student-participants. This survey's results are
important for this case because they indicate the challenges regarding technology acquisition and
connectivity. The results indicated that students in the cities with access to technology and
connectivity had basic levels of digital skills, while those in the rural and semi-rural areas
struggled with the pace of technology integration.

The second activity is the Gamification Learning Programme (GLP), which focuses on equipping
academics with skills for integrating gamified teaching and learning elements into curriculum
design. The first phase of this programme consists of a Massive Open Online Course (MOOC) with
gamified elements to promote online engagement and interactions, critical thinking, and
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problem-solving skills. These elements also serve to motivate students to achieve learning
outcomes through practical and learning tasks, and contextualised gamification in and for the
African context, and to promote the integration of indigenous knowledge in teaching and
learning. Included in this activity are live webinars and “student blast sessions” which involve
question and answer support.

The third activity focuses on designing training interventions using MOOCs. The first MOOC is the
Basic Skills in myModules on myUnisa (LMS) and prepares students for this LMS. Only 97 180
students participated in this MOOC in 2022, which means that the majority of Unisa students
may be lacking general skills on the use of the LMS. Other activities in this area are mock exams
where students familiarise themselves with the exam formats and proctoring tools. In 2022, 89
304 students completed the mock exams. This also highlights the need to encourage the students
to participate in these activities and familiarise themselves with the university's teaching and
learning as well as assessment proctoring tools. These are some of the best practices that are
meant to develop students in the field of e-learning to improve the quality of modes of delivery
and improve completion rates.

The fourth activity focuses on the development of Digital Learning Objects (DLOs), which are
multimedia short clips and videos to assist students with the digital skills needed to complete
online assessments, navigate the online assessment platform, and understand proctoring tools
and academic integrity. DLOs also help students with special needs. Some of these are hosted on
YouTube. The College of Education (CEDU), which is the largest (87 000 students) within the
university, has TippyTube, which is used to support the trainee teachers with classroom
management techniques. CEDU also has teacher centres in most locations in South Africa to
support student teachers to perfect their teaching practice skills.

The fifth activity that is considered to be best practice is the Virtual Assistant (Chatbot) that
provides students with support on the integrated Artificial Intelligence (Al) and Machine Learning
(ML), and also provides learning analytics that guide the academic and support staff on how to
best support the students according to their specific learning needs. This has led to personalised
support being provided to students, mostly those at postgraduate level.

7.4 The development of competence in the use of digital technologies is built into the high-level
learning outcomes of the programme.

The evidence of this criterion is that academics are equipped with skills for integrating elements
of learning technology such as gamification into curriculum design. Also integrated into the
curriculum design is the use of interactive digital tools such as the discussion forum tool, blogs,
and chats.

7.5 In making decisions on student support mechanisms, expenses that will be incurred by the
student to access student support (data costs, travel time, and expense for attendance at
contact sessions) are considered in the design of the course and adjustments made where
necessary.

Unisa has a memorandum of understanding with different service providers to provide data
bundles to enhance digital access for both students and staff. As much as this initiative is meant
to enhance digital access for the marginalised students, the national electricity crisis impedes full
participation for most students and staff.
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For incarcerated students at correctional centres where there is a high number of Unisa students,
the university has established ICT hubs - fully furnished computer labs with access to internet
and provision of data. The Department of Correctional Services (DCS) and Unisa signed a
memorandum of understanding to enable the provision of technology-enhanced learning for
incarcerated students. This provision comes through the centralised, fully connected ICT hubs
that are in the Unisa hubs with high numbers of Unisa registered students (Mdakane et al.,
2022). This is good practice because it bridges the transactional gap between the students and
the university and enhances the learning experience.

7.6 Facilitators are selected and trained for their role in mediating learning.

Continuous professional development is provided through capacity development workshops to
assistant teachers, tutors, and student-teachers on teaching practice. Unisa's College of
Graduate Studies also hosts a training programme on advanced postgraduate supervision
capacity development for external postgraduate supervisors. This is a 12-week programme
consisting of 7 modules which capacitates internal and external Masters and PhD supervisors
with supervision skills and other issues related to registration and ethical issues.

7.7 Facilitator training places particular emphasis on equipping tutors to assist students with
language and learning difficulties and to identify at risk students.

The Directorate for Career Counselling and Development provides ongoing capacitation towards
identification and support of students at risk. This training also includes the academic literacy
classes that are geared towards teaching students how to learn at the higher education level.
Boughey (2013) and Boughey and McKenna (2016) warn that lack of epistemic literacy could
impact negatively on academic success and graduateness.

7.8 Tutors are trained to teach through assignments by giving constructive and timeous
feedback.

There are three teams responsible for e-tutor and teaching assistant (TA) training at the
university: (1) The Centre for Professional Development (CPD) provides training on relevant
information to assist e-tutors and TAs to perform optimally in their roles such as the orientation
to the LMS resources, roles of e-tutors in ODL, pedagogies in ODL, online learning platforms, and
ODL-related learning theories. (2) Colleges and lecturers provide module-specific training, such as
the provision of student support, to address the students' needs, assessment procedures, and
the provision of feedback. (3) ICT provides technical training and support on IT-related matters.

Three different training methods are used: (1) The computer-based training using conferencing
tools such as Microsoft Teams. In this training, participants work through the content on their
own and are provided the opportunity to discuss it during the virtual class time. (2) Online or
physical instructor-led training. (3) Video-based training whereby videos are recorded and posted
on a virtual learning platform to allow users to access them at their convenient time.

For training purposes, all participants are required to have the following:

® A device (laptop)
® [nternet connection

® Functioning email for communication.
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Lecturers are responsible for training the markers and tutors to ensure quality feedback is given
to students timeously. To ensure that the highest number of students are trained, the university
has included assessor training and other forms of capacity building in the performance
agreement and assessment processes. The university also provides continuous support at each
college level to afford the academic staff one-on-one and anytime support.

7.10 Student support is integrated into course design, rather than being an add-on extra,

Universal Design for Learning principles are generally applied to accommodate the students with
disabilities. South Africa as a country has ratified all the international treaties that promote
equitable access for the realisation of all the rights as entrenched in the United Nations and the
African Union instruments. The Constitution of the Republic of South Africa also guarantees the
same rights, hence supporting the Bill of Rights. The university policies also align themselves with
the promotion of the right to education, as clearly stipulated in Sustainable Development Goall.

The research by Ngubane-Mokiwa (2016) and Ngubane-Mokiwa and Zongozzi (2021), however,
shows that, regardless of these legal instruments guaranteeing equitable access, as provided in
the Universal Design for Learning principles, most learning platforms have striven to cater for
diverse learning needs. This is a best practice that is worth duplicating as it enhances access to
higher education for marginalised students, including older students.

7.14 The obligations and responsibilities of students and educational provider are made clear at
registration. It is clear what resources and equipment the provider will supply and what the
student will have to supply personally.

Unisa provides information on what devices will be required for modules during the registration
period. For example, students are informed that most modules require a smartphone, tablet,
iPad, laptop or desktop and additional technical specifications such as webcams and high-speed
internet. Students are also informed that they need to have data to ensure that they successfully
write the exams. The university provides laptops and data to qualifying students.

7.16 The provider makes available the necessary facilities, resources, and equipment to support
successful learning, irrespective of the mode of provision.

Firstly, the university has installed a virtual learning management system for teaching and
learning activities and assessments. This platform is appropriate to facilitate cognitive, teaching,
and learning processes. All modules can be accessed via this platform. Secondly, the university
library provides online resources and offers information literacy training to lecturers and
students. It also provides information on searches. Thirdly, lecturers and support staff post
videos on the LMS for asynchronous activities. Fourthly, the university has Microsoft Teams to
host online sessions for teachers and students. Students and lecturers can log in for meetings,
chats, and classes, and to share information and manage files. Fifthly, the Science and
Engineering Campus has facilities and equipment to cater for the needs of these fields. Sixthly,
regional learning centres across the country and in Ethiopia have been equipped with computers
and learning resources.

LEnsure inclusive and equitable quality education and promote lifelong learning opportunities for all".
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7.20 Performance of tutors and activities of tutors on online sessions is monitored regularly.

There are tutor monitoring guidelines and internal guidelines which are used to support and
monitor the performance of tutors.

Each e-tutor is allocated 200 students and is expected to interact with them. The e-tutors and
students discuss the content of the module, and discuss questions posted by students. E-tutors
are expected to fully use the discussion forum tool on the LMS by initiating and posting module-
related content. E-tutors' activities are monitored by lecturers and academic support
coordinators.
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Case Study 5: iQ Academy

Scaffolding: iQ Academy supports students in crossing the bridge to higher education
and distance learning
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Editor's introduction

Many students who enrol in higher education institutions struggle to cope with their studies
because they are ill-prepared for that level of education. To support them to succeed, institutions
need to provide them with a lot of support, especially at the beginning of their studies. This is
particularly in distance education where students are required to study independently for most
of the time. This case study highlights challenges that student who learn independently face and
how iQ Academy supports such students through a specially designed module to enable them to
succeed. The case study illustrates how the Revised Nadeosa Quality Criteria 2, 3, 5, 6 and 7
guide the institution in providing support to its distance education students. The criteria are
defined in the relevant sections of the case study where they are illustrated.

Introduction

This case study describes the Academic Literacy module that was conceptualised as a scaffolding
tool to aid under-prepared adult learners entering higher education programmes in a distance
education institution to better understand the higher education and distance education
environments. The case study highlights some of the challenges those adult learners experience
and how the Academic Literacy module was designed to assist students in overcoming these
challenges and more. The case study explains the process that was followed in the design of this
module, the reason for the module, the learning outcomes, and the topics covered. The teaching
approach, assessments, and feedback are also discussed.

Higher Certificate Programmes

A Higher Certificate is a higher education qualification, at an NQF exit level 5 with a minimum
total credit count of 120 credits. According to the Higher Education Qualifications Sub-
Framework (Council on Higher Education, 2013), the purpose of a higher certificate programme is
to provide South Africans with an alternative pathway into higher education qualifications. For
those students not interested in articulation into an appropriate advanced certificate, cognate
diploma or appropriate bachelor's degree, the focus of the programme allows students to obtain
introductory knowledge, cognitive and conceptual tools, and practical techniques necessary to
contribute positively to the workplace. A higher certificate is said to be primarily vocational, or
industry orientated (Council on Higher Education, 2013). The minimum admission requirement
into a higher certificate programme is a National Senior Certificate (NSC) with a minimum of 30%
in the language of learning of the higher education institution, as certified by the Council for
General and Further Education and Training (Umalusi).
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iQ Academy currently offers five higher certificate programmes in business management, human
resource management, marketing, public administration, and local governance. The mode of
delivery of the institution is distance education, with a strong shift currently taking place towards
offering fully online programmes. All the programmes align with the minimum admission
requirements stipulated in the previous paragraph. iQ Academy remains committed to widening
access to higher education through the offering of these programmes.

Student Profile

Students registered for higher certificate programmes are mainly between the ages of 25 and 45
years old. The majority of students are thus working adult learners. These students may not have
been engaged in any form of learning since they left school. Bok (2021) characterises adult
learners as independent individuals with career and family responsibilities. The intrinsic motivation
of adult learners to learn also differs from student to student (Bok, 2021). In the case of adult
learners, the motivation to study again is mostly driven by self-development, career change or
career progression (Bok, 2021). Furthermore, more than 90% of students are Black African, with a
fairly even split between male and female students. Considering the student profile, it is important
to note that where English is the language of instruction, for most students English is not their first
language. Education is said to be mediated through language (Weideman & van Dyk, 2016), and
not having language skills can therefore become an academic challenge that students need to
overcome to cope in a higher education environment (Weideman & van Dyk, 2016).

Research has further identified that this profile of students faces various challenges when
embarking on higher education studies. The first of these challenges is finding a balance between
education, work, family, and social life (management challenges) (Kara et al., 2019). Work
commitments are the biggest challenge followed by work transition, family commitments, and
social life (Bok, 2021). In addition to these challenges, students learning in a distance mode of
delivery where the student and lecturer are separated from each other in terms of space and
time also presents challenges (Niwaz et al., 2019). Whiteside et al. (2017) note that the lack of
social integration into the learning community (community referring to fellow learners and
educators), particularly in a distance learning environment, can impinge on student success and
lead to increased early dropout. Adult learners in a distance education programme, therefore,
experience learning and technical challenges. Learning challenges include commitment to
learning, lack of interest in content, ability to understand course materials, low self-confidence,
and social integration. Technical challenges may include experiencing difficulty in communicating
with the use of an online learning platform, insufficient computer skills, and difficulties
experienced in accessing reliable information (Kara et al., 2019). Lack of time management skills
and communication with lecturers regarding course material, assessments, and assessment
feedback have also been cited as challenges (Niwaz et al., 2019).

Supporting Under-prepared Adult Learners

In the early days of offering the first higher certificates in business management, human resource
management, and marketing at iQ Academy, it became clear to the lecturers teaching on these
programmes that adult learners enrolling for these programmes were under-prepared for the
expectations of higher education as well as the distance mode of delivery. Shifting from the
correspondence style of distance education to supporting students online using a Learning
Management System (LMS) provided further challenges.
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Considering the student profile, literature, the issues recorded by lecturers, and survey feedback
received from students, it became clear to the institution that there was a gap in quality around
Nadeosa Criteria 2.4 and 3.17 (listed below). iQ Academy was providing students with access to
higher education, but more had to be done around the academic development of students and
ensuring they are prepared.

Criterion 2.4:  Mechanisms are in place for promoting access to students from marginalised
groups, inter alia, through the provision of academic development programmes.

Criterion: 3.17: Where entry requirements are flexible, care is taken to provide sufficient
academic support to students who may be under-prepared. This may be through
provision of access or bridging courses, additional units within existing courses, or
increased face-to-face or virtual support.

In 2017, following a review of the Higher Certificate in Business Management, iQ Academy
decided to implement an additional module into the current, and future, higher certificate
programmes, titled Academic Literacy. The module was theorised as a way to increase the
scaffolding of students from secondary education into tertiary education as well as from face-to-
face to distance learning, in terms of both literacy and digital skills preparedness.

Scaffolding

In education, scaffolding refers to the process in which a novice is given the tools to solve a
problem, complete a task or achieve a goal that would be beyond his/her unassisted efforts (Doo
et al., 2020). The purpose of scaffolding is to create content, learning activities, and various types
of assessments that enable students to eventually be able to perform learning activities
independently, therefore assisting students to become independent learners. Independent
learners are students who can take ownership of their learning and can learn for themselves
(Mckendry & Boyd, 2012). Being an independent learner is important not only in higher
education but also impacts online learning success.

According to Doo et al. (2020), there are four categories of scaffolding. These are: conceptual
scaffolding, which assists a student to identify essential themes and knowledge that relate to
each other; meta-cognitive scaffolding, which teaches students to monitor and reflect on the
learning process; strategic scaffolding, which exposes students to the principle that there are
different ways of completing a task; and procedural scaffolding, which assists students in the use
of learning resources and tools for learning. These four categories of scaffolding were
implemented into the module; however, the main focus of scaffolding in the Academic Literacy
module was on the activation of background knowledge, giving tips, strategies, cues and
procedures (West et al., 2019).

In scaffolding research, emphasis is also placed on the importance of Lev Vygotsky's Zone of
Proximal Development. In this theory, the distance between potential and actual development is
bridged through support received from the lecturer that enables the students to move from not
knowing how to do something to what the student can do, as illustrated in Figure 1 below (Eun,
2017; Olney, 2014; West et al., 2019).
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Zone of
proximal
development

What the student
cannot do

What the student
can do with help

Figure 1 Lev Vygotsky's Zone of Proximal Development (Shaw et al., 2015)

Similarly, the Zone of Proximal Development can also be described as the area between what the
adult learner can do by themselves in higher education when they learn through the distance
mode of delivery and what they can attain only with the assistance of a lecturer familiar with
both higher education and the distance mode of delivery (West et al., 2019). The lecturer's
support, therefore, bridges the gap between what is known to the adult learner and what is not
known. This process is followed by what is referred to in literature as “fading”. Fading is when
the lecturer gradually removes the scaffolding until it is completely gone. The focus should be on
allowing the adult learner to do as much as possible on their own without assistance, while still
assisting the adult learner with those aspects of higher education and distance learning that they
cannot manage on their own (West et al., 2019). However, as is the case with many theories, the
theory around scaffolding has also evolved in such a way that support comes from many sources,
lecturers, peers, and technology (Olney, 2014). Scaffolding has evolved from one person
providing support, to assistance provided through tools and resources, as well as peers who form
part of support. In most cases, support is permanent and unchanging (Olney, 2014). Technology
plays a big role in how scaffolding is applied and managed.

In this case, the Academic Literacy module was viewed as scaffolding, including the support
provided by the lecturer in this module and others in the programme. Students had to be taught
how to become successful independent learners that could either progress further in higher
education or use distance or online learning as a tool while engaging in lifelong learning activities.

A Conceptualisation of Academic Literacy Content

Scaffolding refers to a process in which a learner is enabled to solve a problem, complete a task or
achieve a goal that was previously beyond their unassisted efforts (Doo et al., 2020). Inserting the
Academic Literacy module as a scaffolding tool into all existing and future programmes was viewed
as an instructional strategy that could assist students in better engaging in learning and enhance
the achievement of programme/course outcomes. While the purpose of the module in the
programme was understood, there also had to be an understanding of what additional factors
impact the success of students not only in higher education but also in distance education. Some of
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the factors identified by researchers were the student's ability to work independently, computer
skills, reading skills, their ability to organise themselves and their time, communication between
lecturer and student, as well as regular feedback (Shaw et al., 2015). As a result of the entry
requirements of the programme, iQ Academy also had to be mindful of the fact that they enrol
students from different backgrounds and with different academic experiences, and they have to
prepare them for what to expect at the higher education level as well as learning via the distance
mode of delivery. Academic Literacy should thus be a module that prepares students with those
necessary skills, especially the online/distance learning environment which is new to most of them.

Although Weideman and van Dyk (2016) define academic literacy as the ability to use language
to meet the demands of higher education, the design of this module had to encompass more
than the reading and writing of the academic text to achieve the above-mentioned objectives.
For the team involved in this project, this module had to address all the aspects of under-
preparedness that had been identified in the research. It had to provide students with a holistic
view of what skills they need to acquire to not only be successful in a higher education
gualification, but also in a distance learning environment that was moving increasingly online.

The project for the design and creation of the Academic Literacy module kicked off in 2019, and
from there numerous workshops were held to first identify what challenges were hampering
learning from taking place and student success in modules and the overall programme. Bigg's
Constructive Alignment Framework was used to guide the design of the curriculum of the module.
According to this framework, the starting point in the design of a course or module should be the
conceptualisation of the learning outcomes, after which the assessments are designed to align to
the learning outcomes (Kandlbinder, 2014). Thereafter, the lecturer designs learning activities that
support students in achieving the assessment criteria and learning outcomes. However, in this
framework, the emphasis is on what the student must do to successfully achieve the learning
outcomes. Kandlbinder (2014) states that knowledge is constructed through learner activities.
With this in mind, the first draft of the module outline was designed and presented for further
input by academics in faculty, towards the middle of 2019. The draft module outline identified the
following areas of improvement that had to be addressed through this module:

preparing students for higher education;
study practices;

learning to learn online;

critical thinking and problem-solving;
academic reading and writing;

plagiarism and referencing; and

assessment skills.

The objective of these topics was to address:

the challenges of finding a balance between education, work, family and social life;
learning and technical challenges;
how, where and when to communicate with lecturers;

where to find assessments and assessment feedback; and

what the expectations are around academic reading and writing.

CASE STUDIES Designing and Delivering Distance Education: Revised Nadeosa Quality Criteria A NADEOSA 47
PUBLICATION



48

A NADEOSA
PUBLICATION

The project was concluded at the start of the first semester in 2020 when the module was rolled
out in the Diploma in Business Management. Thereafter, the first students were enrolled into
this module in all higher certificate programmes in 2021.

Criterion 5.8.1: There are clearly defined and aligned aims and learning outcomes.

Criterion 5.8.7: The content of the course is accurate, current, is problematised and reflects the
diversity of the South African society and gender sensitivity.

Criterion 7.4: The development of competence in the use of digital technologies is built into the
high-level learning outcomes of the programme.

Academic Literacy

The Academic Literacy module is the first module in all higher certificate programmes as well as
the cognate business management diploma offered by iQ Academy. This module is taken in the
first semester with one or two other modules, depending on the structure of the programme.

The purpose of this module is to equip students with the required academic knowledge and skills
to function optimally at the entry-level of the higher education learning context. By the end of
this module, students should be able to:

demonstrate an understanding of learning in higher education in the South African context;
participate effectively in an online learning environment;

apply various strategies and techniques to study;

apply the principles of logic and critical thinking in problem-solving;

apply reading skills in an academic context to support learning;

develop writing skills for an academic context;

develop good referencing practices and develop effective assessment and examination skills.

Unit 1: Preparing for Higher Education Studies

Each unit is a full chapter that covers all important aspects of that particular topic. For example,
Unit 1 is about preparing for higher education studies. As the first topic of the module, it orients
students to higher education by preparing them not just for higher education but for
online/distance learning too. Students are expected to understand what it takes to succeed as a
higher education student and what exactly is meant by distance education so that they can
prepare themselves for what is coming. They should be able to identify the type of students they
are as well as the skills needed to be successful at a higher education level, especially via the
distance mode of delivery.

Unit 2: Study Practices
One characteristic of distance education is independent learning. This means that students do
most of the work on their own with the lecturers and tutors there to facilitate the learning

process (Rogers, 2012). This type of set-up comes with a lot of challenges, especially considering
that most distance education students choose this type of learning because they have other
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commitments alongside their studies. Students need to be prepared for these study challenges and
therefore this topic gives them the skills and competencies to be confident as a distance education
student and manage independent learning. Some of the expected outcomes are that students
should be able to identify stressors, how they impact their studies, and, most importantly, how they
manage these to be successful independent students. They should also be able to manage their
time well and get enough study time despite being distance education students.

Unit 3: Learning to Learn Online

One main challenge that distance education students face is transitioning from traditional face-
to-face to online learning. For most students, online learning is a new experience, and they have
a fear of not being able to cope with this type of learning. This topic, therefore, equips them with
the skills and competencies to be able to learn online. Focus is placed on explaining what goes on
in online/distance learning in terms of how the whole system of teaching and learning takes
place. This includes identifying challenges that come with studying online, a deep understanding
of what it means to learn anytime, anywhere, understanding the differences between online and
face-to-face learning, and what they as online students need to do to be successful students. The
learning outcome of this topic is to produce students who can fully engage and participate well in
online learning, thus enabling them to succeed in their studies.

Unit 4: Critical Thinking and Problem-Solving

One very important element of learning is for students to be able to think critically and solve
problems easily. Critical thinking involves analysing facts and arguments and having the ability to
make informed judgements on a topic. Unit 4 of the module, therefore, assists students with the
necessary skills to think and analyse texts critically. This prepares students for other modules as well
and enables them to evaluate the information they come across and not just take it at face value.
The unit further assists students with problem-solving skills which not only apply to their studies but
enable them to be able to solve problems they encounter generally in life. Academic literacy thus
equips students with skills to use even in their places of work or other areas of their lives.

Unit 5: Academic reading

Academic reading is reading with an academic and educational purpose (Owen et al., 2021). It
includes reading the traditional sources of information such as books, encyclopaedias, and
dictionaries as well as modern online sources. It also involves asking questions, interpreting the
meaning, and connecting sources of information. This topic on academic reading furnishes the
students with the basic academic reading skills to comprehend information from various
academic texts. They learn the skills to read for understanding and be able to extract crucial
information from texts, summarise information, and interpret information in other forms of text
such as graphs, tables, and diagrams. Effective learning happens when students can read and
understand what they are reading about, hence iQ Academy tries to instil this skill so that
students can read, understand, and succeed in their studies.

Unit 6: Academic Writing
Closely related to academic reading is academic writing which, according to Rogers (2012), is

writing to pass on some ideas or information to the wider academic community. Rogers (2012)
further states that academic writing is possibly the most significant skill in the academic context
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because it is the most commonly used method of academic communication. However, he notes
that while it is such a crucial skill, it is also the most difficult one for students to learn. In this
unit, students are furnished with the skills that enable them to be able to write in a structured
way that is suitable for higher education studies. They are taught the basics, starting with using
conjunctions to connect ideas, developing these into sentences, and developing the sentences
into paragraphs then full essays.

Unit 7: Academic Integrity

Another important facet of learning in higher education is academic integrity. This is the
obligation to and demonstration of truthfulness in an academic setting (Muthukamatchi &
Veerachamy, 2021). In simple terms, academic integrity is all about acknowledging the
contributions of other writers. Higher education requires students to do a lot of research through
consulting a variety of sources of information. While it is not wrong to use other people's ideas in
your work, it is however a serious offence not to acknowledge them. Unit 7 of the Academic
Literacy module teaches students about academic integrity, which includes information on
plagiarism, paraphrasing, and referencing. Students are therefore equipped with proper
referencing skills following the completion of this module.

Unit 8: Assessment Skills

In the Nadeosa Quality Criteria, Quality Criterion 6.1 says: Assessment is recognised as a key
motivator of learning and an integral part of the teaching and learning process. It is used to
inform teaching practice and improve the curriculum. Quality Criterion 6.4 states: There is a range
of formative and summative assessment tasks and methods which ensure that all learning
outcomes are validly assessed. The above statements highlight the importance of assessments in
any form of learning. The final unit of the module focuses on assessment skills by explaining the
role of assessments at the higher education level, and looking at the various methods of
assessment and the importance of assessment feedback. Students are furnished with the skills
and techniques they can use to prepare for assessments.

The above summarises what the module covers in all its eight units, showing that it does not only
focus on one subject area, but teaches students essential skills that are relevant in their different
programmes. Thus, the module is a key aspect of student support at iQ Academy, developed on
the understanding that students enrolled in the various programmes of study require various
forms of support to succeed. Thus, the module directly addresses Criterion 2.4 ( ... promoting
access for students from marginalised groups, inter alia, through the provision of academic
development programmes) and Criterion 3.17 (Where entry requirements are flexible, care is
taken to provide sufficient academic support to students who may be underprepared. This may be
through the provision of access or bridging courses, additional units within existing courses, or
increased face-to-face or virtual support). It also addresses Criterion 5.8.7 (The content of the
course is accurate, current, is problematised and reflects the diversity of the South African
diversity). Academic Literacy provides students with the required skills and competencies to be
able to cope with higher education and the distance mode of delivery. It builds confidence in
students, thus enabling them to succeed in their programmes of choice. This justifies why
Academic Literacy was implemented for all students in all the programmes.
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Our Teaching Approach in the Module

As mentioned above, iQ Academy is aware that students come from different backgrounds; some
are new to the distance learning experience while others are also not familiar with the use of
technology in learning, therefore iQ Academy has put in place an orientation week which is a
support system to get students familiarised with what is new to them. The orientation week is a
week before the commencement of teaching and learning which is dedicated to informing the
students about the 'ins and outs' of iQ Academy. While this orientation is fully online, it gives all
the information that students may require about their studies. Information is made available
about iQ Academy as a private institution, the programmes they have registered for, and how
teaching and learning take place in each module. Lecturers are also always available online to
respond to queries that student may have and to clarify any issues that students may need
clarification on. The whole orientation week runs smoothly as students are encouraged to
familiarise themselves with the LMS while lecturers organise synchronous sessions to welcome
the students and further explain the expectations of the institution for the students and what
students should be getting from the institution. Students are also encouraged to introduce
themselves to their peers in the “Meet Your Classmates” forum.

Criterion 7.1:  The provider encourages students to interact with one another through the
creation of a “community of learning”, particularly during the introductory phase
of the course. This can be managed through online contact or by using a learning
management system, social media, etc.

Criterion 7.3:  Students are carefully orientated to the digital skills they need to fully engage in
the learning process.

Although iQ Academy is a distance education institution, it has created excellent channels of
communication between the academic staff and students, the administration staff and students,
and among the students themselves. These communication channels have closed the 'distance
learning' gap and enable communication to flow smoothly. Discussion forums are the most
commonly used method for interaction between lecturers, tutors, and students. The lecturer
poses a question on the discussion forum and students are expected to respond by posting their
thoughts on the topic or question that was asked. Each student posts their response to the
question and others also respond and the 'discussion’' carries on in that manner. The lecturer in
turn continually responds to the students' posts and the teaching and learning process goes on.
As constructive alighment forms the cornerstone of course/module design at iQ Academy,
lecturers are required to prepare a teaching and learning plan incorporating the activities that
students need to complete online to enable them to learn how the LMS works, as well as the
learning activities that best facilitate learning to master the learning outcomes of the module.
This high-level plan is prepared for a semester. It is further broken down into weekly lesson plans
that provide specific details of each learning activity, what the lecturer needs to do, and what the
students need to do to complete the activity. The focus is on creating alignment between
learning outcomes, the learning activities created by the lecturer, and what the student needs to
know and do.
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Criterion 5.8.3: The content and teaching approach support students in achieving the learning
outcomes.

Criterion 5.8.6: Teaching and learning content is designed and developed in a coherent way that
promotes self-directed learning.

Academic Literacy Assessments

Assessments in the Academic Literacy module focus on introducing students to various methods
of being assessed in a distance and online learning environment, thus enabling students to
practically apply what they have learnt in unit 8 of the module. It introduces them to the various
assessment types and methods that they may come across as they move through other modules
in the programme. To further achieve alignment between learning outcomes and assessments,
the lecturer is required to prepare an Assessment Alignment Matrix. This matrix contains the
learning outcomes, assessment criteria, Bloom's Taxonomy analysis, units, topics, and questions
as they appear in the question paper with their mark allocation. This way it is clear which
question aligns with which learning outcome and assessment criteria. Further, the matrix assists
in identifying an acceptable split between questions that assess lower-order thinking (knowledge,
comprehension, application) and those that assess higher-order thinking (analysis, synthesis,
evaluation). In this module, a split of 60:40 is maintained, in other words, 60% lower-order
thinking and 40% higher-order thinking.

In terms of the assessments, there are three different types of assessments that students are
required to complete during the semester. These are continuous assessment, formative
assessment, and summative assessment. Continuous assessments are those assessments that
students continually do during the semester. In each unit of the module, there are activities that
students are expected to complete such as self-evaluation, discussion forums, and quizzes. They are
used mainly as self-evaluation to check how much students have understood the topic covered.
However, the lecturer is also able to review how the students are performing in the quizzes. Once a
student has completed the quiz, a notification comes via the lecturer's email and the lecturer can
check how the student performed in the quiz. The lecturer then takes note of questions that most
students do poorly on and provides feedback to make sure that students do not repeat the same
mistakes in future. Continuous assessments prepare students for both the formative and
summative assessments as they are continually 'tested' on what they have covered in each topic.

Formative assessments are considered a very important part of learning at iQ Academy. For this
reason, there are individual assignments that are graded and contribute towards the final
module mark. Their main purpose is to determine how students are progressing to where they
should be in terms of the specific outcomes for the module at a given time. At each stage, the
progress of students is measured and that also allows the lecturer to note if the learning
outcomes are being met and to find ways to intervene if they have not been met. Formative
assessment is a useful tool to both the students and lecturer in identifying areas of weakness and
reviewing those areas, for example, through providing feedback.

The summative assessment is the final assessment, administered upon completion of the
module, i.e. after all eight units of Academic Literacy have been completed.

Criterion 6.5:  There is a range of formative and summative assessment tasks and methods,

which ensure that all learning outcomes are validly assessed. Where integrated
learning is involved, equally effective and credible assessment takes place.
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Students receive feedback after completing continuous and formative assessments. Feedback is
both individual and general (feedback for the entire class). Feedback is structured in such a way
that it is seen as another learning activity that students need to engage in to achieve the learning
outcomes of the module. This feedback is mostly written but can also be provided in the form of
synchronous sessions or video clips.

Criterion 6.15: Feedback is a critical aspect of formative assessment and is used to inform
practice and improve student support.

Findings and Further Research

Including a module at the start of a programme that focuses on preparing adult learners for the
higher education environment and distance mode of delivery was viewed as an instructional
strategy. The module used scaffolding as a bridge to take students from what they cannot do to
being able to master tasks as well as become independent learners that can overcome the
challenges adult learners face when returning to formal studies.

Next, the impact of the module on students' ability to cope in higher education and distance
learning needs to be evaluated. The first step in this process involves analysing module pass rates
(module throughput rates) in the first modules taken in each programme. The Academic Literacy
module has now been running for two semesters (2021 semesters 1 and 2) in the Higher
Certificate in Business Management and Higher Certificate in Human Resource Management
courses. In the Higher Certificate in Business Management, the first two modules are Academic
Literacy (10 credits) and Business Management (BMG) (20 credits), followed by Human Resource
Management (HRM) (20 credits) and Principles of Leadership (POL) (14 credits) in the second
semester. In the Higher Certificate in Human Resource Management, the first two modules are
Academic Literacy (10 credits) and HRM (20 credits), followed by BMG (20 credits) and POL (14
credits) in the second semester.

The table below illustrates throughput rates for the three modules for the period June 2017 to
November 2020.

Table 1 2017 to 2020 Module Throughput Rates

Semesters BMG Module HRM Module POL Module
June 2017 26% 39% 39%
November 2017 34% 34% 29%
June 2018 40% 37% 73%
November 2018 28% 33% 47%
June 2019 32% 33% 53%
November 2019 33% 38% 60%
June 2020 41% 40% 62%
November 2020 31% 28% 65%
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From the data provided in the table above, it is clear that the module throughput rate fluctuates
from one semester to the next. An example of this is in the BMG module where the throughput
rate was 40% in June 2018, after which it dropped down to 28% in November 2018, then going
up again in June 2019 to 32%. Similar trends are noted in the HRM and POL modules.

The table below shows the module throughput rates for the same modules after the
implementation of the Academic Literacy module in 2021.

Table 2 2021 Module Throughput Rates

Semesters BMG Module HRM Module POL Module
June 2021 44% 56% 55%
November 2021 51% 59% 62%

From the table above, the module throughput rate for the BMG module increased by 3% from
June 2020 (41%) to June 2021 (44%) and by 13% from November 2020 (31%) to June 2021 (44%).
Comparing BMG results for November 2020 (31%) with November 2021 (51%) shows an increase
of 20%. The HRM module saw an increase of 16% from June 2020 (40%) to June 2021 (56%), and
of 28% from November 2020 (28%) to June 2021 (56%). The same pattern is visible in November
2020 (28%) compared with November 2021 (59%), with a 31% increase in throughput. Students
who completed Academic Literacy in the first semester would only have registered for the POL
module in the second semester. The impact of the Academic Literacy module on the POL will
need to be evaluated further at the end of the first semester of 2022. Although there was a
decrease of 3% in POL throughput from November 2020 (65%) to November 2021 (62%), there
was a 7% increase in the throughput from June 2021 (55%) to November 2021 (62%).

The data above paints a positive picture of how the Academic Literacy module is impacting the
module throughput rates of other modules. However, it must be acknowledged that there may
be many other factors that are also impacting these results. It is therefore necessary to conduct
further research that can evaluate if the module has achieved its purpose of equipping students
with the required academic knowledge and skills to function optimally at the entry-level of the
higher education learning context. Future research should therefore focus on identifying if the
module has achieved its purpose. In addition, students should provide survey feedback on how
the module assisted them to:

understand learning in higher education in the South African context;
participate effectively in an online learning environment;

apply various strategies and techniques to study;

apply the principles of logic and critical thinking in problem-solving;
apply reading skills in an academic context to support learning;

develop writing skills for an academic context; and

develop good referencing practices and develop effective assessment and examination skills.

Lecturers need to reflect on and share their views on how the attitudes and behaviour of
students have been influenced by the Academic Literacy module. Further research will also assist
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the institution in reviewing the success of the module, as well as how the module can further be
improved to bridge the gaps that students still experience in adapting to higher education and
distance/online learning.

Conclusion

The Academic Literacy module was born out of a need to address the under-preparedness of
adult learners entering higher education in a distance learning mode of delivery. The main focus
of this module was to not only provide students with knowledge and skills in academic reading
and writing but also address the challenges adult learners face when returning to formal study as
identified through research. Feedback received from lecturers also contributed to the design of
this module. The result was a holistic module that is viewed as a scaffolding tool providing
students with the necessary support to progress from “I cannot do this” to “l can do this “.

Although an analysis of the initial module throughput rates indicates improvements since the
implementation of this module in two of the higher certificate programmes, further research is
needed to identify students' and lecturers' perspectives on how the module is impacting the
modules that follow in the programme, student behaviour, and student development into
proficient higher education and distance learners. The iQ Academy Academic Literacy module
shows how the institution meets the Revised Nadeosa Quality Criteria.
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Who is NADEOSA?

On 2nd August 1996 fifty-eight organisations involved in distance education
formed an association committed to promoting access to lifelong learning of
high quality. Participating institutions included public, private-for-profit and
non-governmental organisations. All were united in their belief that distance
education methods could play a major role in facing South Africa's enormous
educational challenges. Over years, this mode of provision has increasingly
become so popular that almost every higher education institution in the country
has some distance education offerings. In recent years, increasing distance
education has also been supported by more use of educational technology.
Issues of quality therefore remain a matter of concern if the credibility of these
offerings is to be maintained.

What are the aims of NADEOSA?

The overarching aim of this Association is to provide a forum for South African
organisations and individuals who are committed to increasing access to an
affordable, cost-effective and quality learning environment to share ideas and
support each other in keeping pace with international developments in the area
of distance education. In pursuance of this aim, the Association seeks to
empower learners to become self-sufficient members of society.

'\ NADEOSA

-

NADEOSA Contact Details

NADEOSA Secretariat
P O Box 31822, Braamfontein, 2017, South Africa

Email: info@saide.org.za

Website: https://www.nadeosa.org.za/
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